
Dear Mr. Cicconi, 

~ 

The Washington Education 
Project 

224 Third Street, S.E. 
Washington, D.C. 20003 
January 23, 1982 

(202) 547-3011 

Thank you for taking the time the other morning 
to permit me to explain this project by tele­
phone. I am grateful for the hearing and 
would be happy to send along any further 
information you might care to have. 

Thank you again. 

Mr. James Cicconi 

ncerely. L 
Jo~nasa 
Director 

Special Assistant to the President 
The Whi t e House 
Washington, D.C. 20500 



January 19, 1982 

Dear Mr. Manasa: 

Thank you for your letter of January 16. 

I appreciate your bringing your thoughts 
and observations to my attention. I will 
be sure to discuss your views with the 
appropriate members of the White House 
staff. 

Thank you cnoe again for your interest 
and your support. 

Mr. Norman Manasa 
Director 

Sincerely, 

James A. Baker, III 
Chief of Staff and 
Assistant to the President 

The Washington Education 
Project 

224 Third Street, S.E. 
Washi~gton, DC 20003 
;~ -
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The Washington Post December 21, 1981 page A-21 

William Raspberry 

·Maybe Johnny Could Read. I( ... 
, ·Norman Manasa has an idea that he, those t\itored, Manasa says, the college· reminiscent of lit.eracy eft'onr in some 
thinks would boost the education of studenta-mo8tly . hunlaniti'es major.;--; 'l'hirq .World countries-Ethiopia and 
inner<ity childrea; .red.uce adult illiteracy,, would gain real-world· experiem;e. They Somalia, . for' instance-where college 

.;aupJ)lement the trsining of oOllege stu- would learn 9omething·about h~their .St.udents work t.o educate the peasant 
. denta and uplift the entire rommuruty- ·community operates, .and· they ~- . population. Authorities in th<a coun-

all without c;o,ting very much money~ learn eompassion.. tries claim benefits both t.o 'thase' who 
·He's disappointed, though ~ot yet Public officials -(including Washing·· are taught and to those who t.each. They 

discouraged, that he hasn't been able ton's Mayor Marion Barry and Super· also see it as a way of bringing their peo-
to sell it. -....... . , intendent ,of Schools Floretta McKen- . pie together, across class lines. 

What Manasa. a 35-ye~·old_ ma~~t. zie) ·have 1been supportive. l3ut so far, "rve been talking mostly about 
and college dropout, has m mmd is Silll· he has not been able to sell any local reading but the program doesn't have 
plicity itself: give college students aca· university on trying it out-even to be Ji~ited to that," Manasa said in a 
demic credit for teaching nonreaders to ' t~ou~h he claim~ fou~ years ?f s~ccess recent interview. "If could work just as 
read. He w~uld have und~rgraduate with 1t at the Umvers1t~ of M1arn1. · well with writing, fractions, using a die- · 
tut.ors ~nd six h~ a wt;ek m selected '.The trouble, he says, i_s ~t college of. tionary-virtually anvthirur that stu· 
community agencies-ranging from pub-- ficials are reluctant to vtew 1t as an · aca- · dents need to driU on.~---.. . . . 
lie elementary schools to St. 'Eli7.abeths to demic program. But . Manasa says the . How does he suppose ~ inexperi-
the · D.C. ·jail. Theil efforts would ~: ·. · "8c:adeoiic-credit part is. vital" -and also . · enced college students would. be able- to 

· _under the supervision of the agency and entirely justifiable. "The program oper-

. Would be monitored by. a .. ~_ .. a_ t at.es o'n the nn>mi- t.hat a student who do. what professionally trained educa-.,..,.....,.,.,, ,..._._ tors have been unable: to do? 
their. university.)Vbile th& course supple. .~rs six hours a week, whO has seminars .. / . 

-m9ni would be elective, participants ..and makes reports and has his efforts cri~ "The great advantage a. tutor ha is 
'Mlllld have to attend every tutorial .,; tiqaed, has, learned some~ if being there day after day with the same 
siOn or make up the work later. · · - that something is not gradable." ' few children in an atmosphere· of coirti-

Aside frOm the o_bvious benefits to In some wa.ys; M~'s approach is nuity and concern. Teachers have 30 kim 
· on maybe five distinct levels of achieve-
ment, plus all their bureaucratic respomi­
bilities. They can't iJnpart the personal 
element; but a tutor · can do it extremely· 
well. ... We're talking about the transfer 
of slrills, of Course, but also about a value 
syi!tem that says education is important." 

Nor would- it matter that 'the tutors 
lacked specific teaching skills; he said. · 

· "They would be working right in the 
classroi>ms under the direct supervi­
sion of the teacher." 

· He estimates · that the program 
would cost $150,000 for two years, with 
90 undergraduates per semester. 

And what's in it for ManaM? .. I'd be 
tm°ppy to attach myself to the sponsoring 
university and help any way I ,eould. But. 

· they· could also do it without me. I 
wouldn't insist on being part ot" the bat· 

. gain. As for the money, the program 
brings its own money with it in the fonn 
of widergraduate tuition,' so it really 
wouldn't cos.t very much extni." · 

The hardest part, he said, is to sell the· 
colleges on changing !Orne of their con­
cepts of' what constitutes academic 
education. "Teachers, principals and 
community-0rganizatioM in Miami were 
-most enthusiastic about the program." 
he said. "We had a waiting· ·list of 54 
agencies that wanted our services. And 
no wonder; they know it works. In one­
school for emotionally 'disturbed junior 
high students, we were able to achieve 
reading gains of one to two years in only 
three to five months of tutoring." 
· Whether he is able t-0 sell the pro­

gram to university officials, he has con­
vinced Superintendent McKenzie. 

"There is no doubt that this sort of in­
tensive tutorial instruction, done in the 
cl&itlronm as a supplement to the work of 
the t.eacher, would be of great help' to Ot,U' 
students,'.' she said. "But it is also beyond 
que;tion that working with District 
~choolchildren for a semester would pro­
vide a profound· educational experience 
for the underiraduates themselves.'~ 



Dear Mr. Baker, 

-----
The Washington Education 

Project 
224 Third Street, S.E. 
Washington, D.C~ 20003 
January 30, 1982 

(202) 547-3011 

I am grateful for your kind note of the 19th. 
The attached letter arrived today from 
Senator Pell and I thought to send along a 
copy. 

Thank you again. 

{r::/L__ 
Norman 11anasa 
Director 

Mr. James A. Baker, III 
Chief of Staff and 
Assistant to the President 
The White House 
Washington, D. C. 20500 
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TO WHOM IT MAY CONCERN: 

COMMITTEE ON LABOR AND 
HUMAN RESOURCES 

WASHINGTON, D.C. 20510 

January, 1982 

The Washington Education Project may hold some of the answers 
to the problems we face as a nation, and I thought you would want 
to know about it, 

This project enrolls undergraduates in three credit humanities 
courses and sends them to impoverished community agencies to teach 
the illiterate poor to read and write, For the undergraduates, it 
is a course that combines experience with classroom theory. They 
They would tutor six hours per week but they would also meet with 
their monitoring professors in weekly seminars where they would hear 
the theories which attempt to explain the world beyond the campus 
walls, Since this is an elective course, it is open to all college 
students, regardless of their major field of study. 

The undergraduates, I believe, need this sort of experience in 
order to understand the value of their classroom instruction, But 
there are other things to learn in college and undergraduates need 
to do this sort of work so that they may learn the obligation that 
citizenship imposes upon those who live in a free society, and so 
th~t they may leax-n compasssion through the act of compassion, 

This project also holds great promise for the dispossessed of 
America. It cannot be denied that literacy is basic to the creation 
of wealth, particularly in an increasingly technological society 
where computers are doing so much of the work that had been done 
manually for many generations , Those who are not skilled in the use 
of letters and numbers are slowly becoming unable to create wealth 
in any form and must be cared for by the rest of society. There 
may have been a time when teaching these people to read, write and 
compute was considered to be an option. Today, it is a compelling 
necessity that will not go away, 

I believe college students would be quite able and very willing 
to take up this responsibility, As with any other generation of 
Americans, they need only be asked to serve and to be given the 
workable means by which to do so. The Washington Education Project 
may be the kind of project through which much of this work can be 
accomplished, and I would be happy for whatever .consideration you 
would be able to give it , 

EveJ; sincerely, 
/~,,... ; .. . --- --· 

/,· , .: . j­.,. ----Claiborne Pell 



THE WASHINGTON EDUCATION PROJECT 
I 

224 Third Street, S.E. 
Washington, D~C. 20003 
(202) 547-3011 



THE WASHINGTON EDUCATION PROJECT 

This is an academic program which adds an experiential component 
.Ato the humanities training of college students by putting them 
Wto work teaching the poor to read. Undergraduates enter this pro­

ject by registering in three-credit, pass/fail courses which marry 
the reality and the theory of sociology, education, economics, 
etc. and which teach college students things that cannot be learned 
through traditional classroom instruction. Since these are elective 
courses, all undergraduates may participate, regardless of their 
major. - · 

Undergraduates in this project tutor 6 hours per week · in selected 
community agencies as a supplement to education programs which are 
already in operation in these agencies:. The tutoring is done on a 
regular schedule throughout the semester and the undergraduates 
sign in and sign out for each tutoring session. In addition, they 
meet each week in a seminar with their monitoring professor where 
the theory of the humanistic discipline in which they have registered 
is explained in light of their experience in the comm.unity. 

The undergraduates benefit in four ways: 

1) they obtain real-world experience which gives them a 
fuller understanding of the humanities; 

2) they obtain an experiential background which will help 
them choose a major and a career; 

3) they obtain an entry into the world of work and post­
graduate employment; 

4) they learn compassion by being compassionate. 

In addition, this project provides the kind of help which the poor 
desperately need. One must be skilled in reading and writing in 
order to create wealth in a literate society. Without these skills, 
the poor will always remain poor and they cannot obtain these skills 
without long-term, individual tutoring. Since academic credit 
guarantees the attendance of the undergraduates as well as the ex­
pertise of the university faculty, the Washington Education Project 
provides the illiterate of the comm.unity with reliable and competent 
help at no cost to them. 

This project has already worked in Miami and, in addition to 
Washington, D.C., could be developed in other communities as well. 
Several foundations and federal agencies are willing to accept 
proposals for the funding of this project. 

For further information, please write or call: 

Norman Hanasa 
Director 
The Washington Education Project 

224 Third Street, S.E. 
Washington, D.C. 20003 
(202) 547-3011 

November, 1981 
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OU-SC.a:KA«Y,.....O September 9, 1981 

Mr. Norman Manasa 
The Washington Education Project 
224 Third Street, S.E. 
Washington, D.C. 20003 

Dear Mr. Manasa: 

We were very happy to learn of your work with The 
Washington Education Project. 

As we understand your program, undergraduate students 
are provided with an opportunity to work with illiterate 
children and adults as part of their training in the human­
ities. This basic approach seems to us to uniquely benefit 
both the postsecondary student and the persons tutored by 
them. The program provides a very desirable injection of 
real world experience into the higher education of the 
participating students. 

We wish you success in implementing your program in 
colleges and universities in the Washington, D.C. area. 
Please keep us informed of your progress and let us know 
if we can be of any assistance to you in your worthwhile 
work. 

Cordially, 

Chairman, subcommittee 
on Postsecondary 
Education 

E. THOMAS COLEMAN 
Ranking Minority Member, 
Subcommittee on 
Postsecondary Education 



UNITED STATES DEPARTMENT OF EDUCATION 
WASHINGTON, D.C. 20202 

Mr. Nonnan Manasa 
Director 

13 NOV1:iSJ 

The Washington Education Project 
224 Third Street, S.E. 
Washington, D.C. 20003 

Dear Mr. Manasa: 

A$JST ANT SECRET ARY 
FOR ELEMENTARY AND SECONDARY EDUCATION 

I'm pleased to know you received the support you were seeking 

for the Washington Education Project and that I was able to be 

of some help . 

Keep me infonned about the Project. You know I wish you success. 

s;ere1y, l"!' w 
J~1 ~ 

Vincent E. Reed 



UNITED STATES DEPART~1ENT OF EDUCATION 
WASHINGTON. D.C . ;u202 

N:mnan Manasa 
Dh'ectcr 
washirqtcn Fducaticn Project 
224 'ntird St:::eet, S.E. 
washinqt:cn, o.c. 20003 

ASSISTANT SECRETARY 
FOR EDUCATIONAL RESEARCH AND l:\-tPROVE:'vtENT 

I' •t ~' ;r 8 
"'-''-''- -

Thank you fer shari.nq your description of the washinqt:cn Fdi1ca:tion 
Pmject with me. 'the ideas you di scJSS aDd the ideals they extol are 
certainly ~ 0£ further d.evel.opnent. You mig:ilt cmsi der seeking 
sua:ort :Eran the Ftmd. fer the Improvement of Postsecxxrlary Fducation 
(FIPSE) , a PJ:~Lam with.in the Office of PostseccDdaJ:Y Ff!ncation. I've 
enclosed fer your .infol:mation a list 0£ projects mcently f!n1ed by the 
Fl.md. As you will see, F.IPSE funds a very diverse group of projects. 
Perba.ps further ccnve.rsations with E'IPSE sta:f£ t.:.ould assist in the 
deveJ.opnent of your project. You might also want tc neet with SCJIEOne 
fJ:an the Ba.sic Skills Imp:rovemant ~iam in the Office of SclxxJl 
IIDpmvaialt which is part of the teraz; btent' s Office of Elatentary aDd 
Secondary E'Qlication. 

'Ibara am other federal agencies that mig:ilt be :inte.rest:ed in your 
project. You mig:ilt want tc ccntact one or nc:re of the followiDq 
agencies: camumity services klminist:ration; National ~ fer the 
Arts; or National Endcwment fer the Humanities. You might also want tc 
consider private foundations such as the Carnegie Foundation for the 
Advancatent of Teaching as possible sources of supp::xrt. 

If I can be of further assistance, please o:mtact me. 

Sincerely, 

~.Qi~ Ja- _. , 
Conald J. Senese 
Assistant Secretary-cesignate 

Enclosure: FIPSE Infornticn 



MARION BARRY. JR. 
MAYOR 

Norman Manasa 
Director 

THE DISTRICT OF COLUMBIA 

WASHINGTON. nC. 20004 

September 21, 1981 

The Washington Education 
Project 

224 Third Street, S.E. 
Washington, D.C. 20003 

Dear Mr. Manasa: 

Your proposal to grant academic credit to university 
students for tutorial activities in public institutions is 
an intriguing idea. A city such as ours needs a literate 
citizenry if it is to remain a vibrant place in which to 
live. People, especially our youth, must be able to read 
and write if they are to have some control over their own 
lives and to obtain work that has both meaning and dignity. 
I encourage programs, such as the Washington Education 
Project, which might enhance these critical skills in our 
city's public school students. 

I am hopeful about the participation of humanities 
undergraduates from local colleges and universities which 
your project envisions. Working through accredited 
university courses and under the supervision of their 
professors, these students would seem to be a pool of 
potentially excellent tutors providing a vital public 
service. 

As the Mayor, I exercise no control over the operation of 
the public school system. Policy-making authority and 
direct supervision of the school system's programs are 



vested by law in the Board of Education. I suggest that you 
work closely with the Superintendent of Schools, 
Mrs. Floretta D. McKenzie, to secure her support for this 
effort. 

You have my good wishes for the succe.ss of this project. 
Please contact my Special Assistant, Patricia E. Miner, if 
you need any further help in developing your program. 

Sincerely, 

... 



SUPERlllTENCENT 

· Mr. Norman Manasa 
Director 

CISTFUCT OF COLUMBIA PUBLIC SCHOOLS 
OFFICE OF THE SUPERINTENDENT 

PRESICENTIAL BUILOING 
4 HS 12TH STREET, N. W. 

WASHINGTON. O.C. 20004 

August 25, 1981 

The Washington Education Project 
224 Third Street, s. E. 
Washington, D. C. 20003 

Dear Mr. Manasa: 

I write to thank you for your explanation of the Washington 
Education Project and to encourage the work of this project within 
the Public Schools of the District of Columbia. 

This project seems to be a workable effort since it would 
draw undergraduates from the local colleges who, as part of their 
training in the humanities, would tutor children in the city 
school system. Since these undergraduates would do this essent~al 
work for course credit and under the general supervision of uni­
versity faculty, I believe they would be both reliable and effec­
tive. Certainly, the community representatives who participated 
in the M:1ami project seem to support this view. 

There is no doubt that this sort of intensive tutorial instruc­
tion, done in the classroom as a supplement to the wrirk of the 
teacher, would be of great help to our students. But it is also 
beyond question that working with District school children for a 
semester would provide a profound educational experience for the 
undergraduates themselves. 

I would be happy to provide whatever help I could and hope 
you will keep me advised of your progress. 

FDMcK:jdh 

Sincerely, 

Flo~etta D. McKenzie 
Superintendent of Schools 
Chief State School Officer 

(202) 724-4222 



This report was written by Mr. Charles F. Collard, 
Administrative Supervisor of the J.R.E. Lee Community 
Center, a Dade County school for emotionally disturbed 
adolescents. It was written in 1972 or 1973. 

Please see page 2 of this report. 



£. 

The SU1·'.NCN P!'ogra.11 has been functioning at J. R. E. I.ee Center 

for more than five sa~esters. The tutors have been under the sup­

ervision of a University Professor, Student Coordinator, a.,a our 

sc.~ool's Reading Director. 

The tutors work in one-to-one situations with our emotionally 

disturbed, junior high students. They are remediating those students 

who are reading on primer to third grade levels. Their two-fold 

objectives are to establish rapport with strong interpersonal re­

lationships and to remediate the deficit reaaing sld.lls. 

Since all of the tutors are freshmen t.11.rough juniors and have 

had no prior teaching experiences, our progra~ is so structured as 

to allow them freedom for i..'"l."lOVative techniques -within a fra..11swork 

of accepted educational practices. They are i..~structed in the use 

of our readi!lg methods and :na. terials by t.11.e Remedial ?.eaaing teac.11.er 

and the Universit"IJ advisor. In addition, the tutors ~eet in bi­

mont..11.ly eve-"'1i...,g sessions to discuss interpersonal and instructional 

dyna--nics with our teacher and the advisor. 

The tu tors ~-mrk with their students for one forty wi..TJ.ute period 

each school day. They have continued to be e.~tremely con3cientious 

about meeti..'lg their schedules. The service that the ttitors perform 

is irreplaceable. They bri..--ig a vit.tl freshness and objectivit:-r to 

our students' sit"u.ation, ;;hich is often lost ~dth nvolu.."lteer 11 or-

ganiza.tions. Thei:' help makes possibl e the irl:iividual atte~tion ::i.ncl 



~ge 2, continued 

instruction that cur stuaents so need. 

Because of these factors, our re."lledial reading students have 

had reading level gains of one to two years within a three to five 

month period of tutora.ge. Si."1.ce we have a real need for t.1.e STTI'1110N 

people in providing a more comprehensive and effective program for 

our students, Lee Center tries to be the first in line when the 

tutors are assigned at the beginning o:f a semester. 



Cl-IAMl9E~S 0,. 

THE CHIEF .JUSTICE 

,n:pumoe '4amf !ff tlf.t 'Jnittb ..itatt• 
~as~ ~. ~· 2.tt&r'l~ 

March 30, 1979 

Dear Norman: 

We have just completed a heavy session of hearings and 
I now turn to matters accumulated during the interval. 

When you advised me of your desire to resign to pursue 
the worthy project you described, I told you I was sorry 
to have you leave but that it was time for you to turn to 
other things. Your services here have been most 
satisfactory in every respect and I wish you success in 
whatever you undertake. I hope your experience here will 
be of value to you in the years ahead. If I can be of any 
help within the limits imposed on the Judiciary please let 
me know. 

Mr. Norman Manasa 
224 Third Street, S.E. 
Washington, O.C. 20003 

[ 



METROPOLITAN DADE COUNTY• FLORIDA 
1321 N. W. 13TH STREET 

MIAMI, FLORIOA 3312!5 

TO WHOM IT MAY CONCERN: 

CORRECTIONS & REHABILITATION DEPARTMENT 

28 February 1979 

In 1970 I had the pleasure of meeting Mr. Norman Manasa who 
brought into the three (3) institutions, under our control, 
a program known as "SUMMON." This program consisted of college 
students, hand picked by Mr. Manasa, to deal on a one to one 
basis with clients of our institutions that were having problems 
comprehending subjects being taught by school board instructors. 
Mr. Manasa showed great ability in discovering our clients dis­
abilities and then picking the best individual on his staff to 
deal with the person/s problem. This program was in progress 
for a three year period and was one of the most successful pro­
grams that was ever developed in our institutions. We are sorry 
that Mr. Manasa and his program was discontinued. 

Mr. Manasa proved to be one of the most devoted and understand­
ing people that we have ever had from the outside world, to come 
into our institutions and deal with inmate problems. 

I would not hesitate to recommend Mr. Norman Manasa for any posi­
tion he is desirous of seeking. 

PCG/jke 

Sincerely, 

ri) -· / -~ -_; ~c. ~~/!t:.-
PATRICK C. GALLAGHEK 
Assistant Director 



MIAMI-DADE COMMUNITY COLLEGE I North Campus. 11380 N.W. 27 Avenue. Miami. Florida 33167 

DIVISION OF STUDENT DEVELOPMENT/ 
LEARNING SUPPORT SERVICES 
(305) 685-4577 

TO wHOM IT MAY CONCERN: 

February 26, 1979 

It is a pleasure for me to endorse and support the efforts of Mr. Norman 
Manasa to develop a broad-based program combining educationally sound experience 
of college students with service to the needy of the community. 

I had an opportunity to observe his model program in operation at the 
University of Miami for several years and, as a professional educator, believe 
that it offers particularly advantageous opportunities for students in the social 
sciences and humanities while being of relevance to any individual wishing to 
contribute to the needs of general society. 

A major undergirding principle of the program is that it vividly demon­
~ strates possibilities for successfully integrating segmants of our society who 

have skills to offer those within the society who are of greatest need in a 
manner beneficial to both. 

I believe that it is equally important to note that this program is "exportable" 
to a variety of educational institutions at the higher education level. The con­
cept could, in my opinion, be successfully implemented at the community college, 
the four-year college and the university levels with equal measure of success. 
In fact, I would be most supportive of a model program of this type being established 
here at Miami-Dade Community College. 

NDG:mr 

Nich las D. Genn t, Dean 
Stude t Development/Learning Support 

Services 
North Campus 

An EQual Access/EQual Opportunity Community College 



TO THE READER: 

This description of the Washington Education Project is in 

two parts. The first part is an eight page "how to get this 

project started" outline which is being sent to city and 

college administrators across the country. The rest of the 

material constitutes the "red packet" to which this initial 

outline refers. 

• 

Norman Manasa 
Director 
February 5, 1981 



THE WASHINGTON EDUCATION PROJECT: 

PROJECT OBJECTIVES 

GETTING THE FIRST SEMESTER STARTED -- WHO DOES WHAT 

GENERAL OPERATION 

SUCCESS OF THE MIAMI MODEL 

NATIONAL APPLICABILITY 

COSTS 

Norman Manasa 
Director 
224 Third Street, S.E. 
Washington, D.C. 20003 
(202) 547-3011 

January 9, 1981 



1/9/81 
Page 1 of 8 

PROJECT OBJECTIVES: 

1 ); To offer all university undergraduates, reaardless of their 
major field of study, courses in the humanities which will 
put them to work, under the guidance of university professors, 
teaching the poor to read. This is an attempt to marry exper­
ience and theory in individual humanities courses. Students 
would tutor six hours per week in an established community 
agency where they would directly experience the "reality" of 
one of the humanistic disciplines. In addition, the students 
would meet with their monitoring professor each week in a 
seminar where the theory of the academic discipline would be 
explained in light of the student's experience in the commun­
ity. 

These are seen as three credit, pass/fail courses which may 
be taken by undergraduates as electives or as part of their 
major or minor field of study. The final decision on these 
matters would rest, of course, with the individual university. 

2) To permit university students to learn compassion by being 
compassionate. 

3) To provide large-scale, competent and reliable tutorial help 
to the illiterate of the community at no cost to them. These 
are the people who cannot read and write now and probably 
never will without day-after-day, long-term individual tutor­
ing. 
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GETTING THE FIRST SEMESTER STARTED -- WHO DOES WHAT: 

1) What you can do: 

You may already know someone at your local college or uni­
versity. If not, the Dean of the School of Arts and Sciences 
is, perhaps, the most likely person to see. This project 
involves the several humanities departments and these are 
usually found within this School. Before doing this, however, 
the ~ashington Education Project will be happy to send you 
the ''red packet" which contains the detailed internal struc­
ture of the project in outline form. 

To get started, this project only needs one or two professors 
from one or two departments and, perhaps, 10 - 30 undergrad­
uates. There should be at least two community agencies pre­
pared to receive the students. 

* 2) What the project Director does: 

The project Director at each university arranges with indi­
vidual community agencies (schools, jails, Head Start Centers, 
facilities for the retarded, etc.) to provide tutors as a 
supplement to the base teachin~ staff of the agency. Univer­
sity departments are matched with community agencies that 
have some relation to their field of study. A hand-out is 
distributed to undergraduates at registration which lists 
the participating agencies, notes the days and times in 
which the work can be done, describes the specific work that 
the student would do, and lists the courses in which the 
undergraduate can register in order to work at that agency. 

For example: 

1) Emerson Head Start Center ... M - F 9:00 a.m. to 3:00 p.m . 
... tutor inner-city pre-school aged children on a 1:2 
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GETTING THE FIRST SEMESTER STARTED -- WHO DOES WHAT (cont.) 

* 3) 

* 4) 

ratio as well as small group activities ... Register in 
Elementary Education 422 or Educational Psychology 503. 

2) The City Jail .... M,W,F 3:00 p.m. to 6:00 p.m. only ... 
tutor functionally illiterate adults in basic reading 
and writing ... Sociology 500 or Economics 485. 

The project Director also sets the time and place of the first 
general meeting of the semester. It is held on campus and all 
project participants must attend. 

What the undergraduates do: 

At registration (indeed, at pre-registration), students choose 
one agency from the list of community agencies prepared by 
the project Director. They then register in the corresponding 
course and will work at this agency for the entire semester. 
They attend the general organizational meeting. 

What the community agencies do: 

Agency heads determine which of their staff want tutors and 
name a staff member to be the agency representative for the 
project. The agency representative attends the general organ­
izational meeting. 

* 5) What the faculty members do: 

Faculty members make a site visit to the community agency 
with which they are matched; meet the agency head or agency 
representative; attend the general organizational meeting. 
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GETTING THE FIRST SEMESTER STARTED -- WHO DOES WHAT (cont.): 

* 6) What the Student Coordinators do: 

The Student Coordinators make a site visit to the community 
agencies with which they have .been matched; meet the agency 
head and agency representative; meet the university professors 
with whom they will be working; prepare for the first organ­
izational meeting. 

(Please note: It is the duty of the Student Coordinator to 
handle the day-to-day affairs of the undergraduates at their 
agency. They are responsible for scheduling, transportation, 
the record keeping of attendance, general communications, etc. 
This relieves the .faculty members and agency staff of most of 
the leg work. ) 

* The complete list of duties for each project participant through­
out the semester is contained in the Washington Education Project 
"red packet''. The duties listed here only pertain to getting the 
project started. 

7) The first organizational meeting: 

All members of the project (faculty, agency representatives, 
students, Student Coordinators, and the project Director) 
attend this meeting. It is held immediately after registration 
for the Spring or Fall semesters. 

The project Director first explains the general operation of 
the project and then the large group is broken down into groups 
by agency. Here the ground rules of the agency are established 
by the agency representative ("Yes, you can bring books into 
the jail if you first show them to the guard. No, you may not 
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GETTING THE FIRST SEMESTER STARTED -- WHO DOES WHAT (cont.): 

bring any cakes."); work schedules and transportation 
schedules are arranged; the time and place of the first 
faculty seminar is established, etc. 

When this organizational meeting is completed, each under­
graduate should know something about the aqency in which 
they will be working, where it is located, how they are 
going to get there, what their days and hours of work are 
(students must tutor six regularly scheduled hours per 

week ... for example, M,W,F 9:00 to 11:00 a.m ... they must 
sign in and out for each tutoring session ... they must make 
up any sessions they may have missed) , who to see when they 
arrive at the agency, and when they see their faculty member 
next. 

If, at this general meeting, a student cannot arrange suit­
able transportation to the agency, the student must choose 
another agency but this agency must be matched with the 
department in which the student has already registered. 

The undergraduate should spent the first week of the semester 
touring the agency with the agency representative and should 
also receive some basic instruction in tutoring methods from 
the faculty member. 

Actual tutoring should begin no later than the second week 
of the semester. 



1/9/81 
Page 6 of 8 

GENERAL OPERATION: 

This project would be directed by a member of the university 
faculty and the courses would be offered on a pass/fail or 
credit-no credit basis. As a practical matter, students who do 
the required work are awarded academic credit. However, the 
decision to award credit remains with the faculty member who 
is monitoring the student. By the same token, since the agency 
representatives are responsible for the people in their care, 
they may, of course, refuse to allow university students to 
participate at their agency who they feel do not serve the best 
interests of their charges. 

University students who complete the five requirements of this 
course listed in the "red packet" are awarded three credits at 
the end of the semester. Students who are not doing the work 
properly are informed early on of their deficiencies (poor 
attendance, etc.) and are permitted to drop the course or are 
given an "Incomplete" if their performance is not made satis­
factory. (In any event, if a student's performance in the com­
munity is not satisfactory, the student should be withdrawn 
from the agency.) 

The time required of a faculty member or agency representative 
is about 3 - 6 hours per week. 

Participation in this project is based on the free choice of 
its various members. That is to say, no one would be compelled 
to participate and this would include the universities them­
selves, their professors and students as well as the community 
agencies and the members of their staffs (for example, individual 
classroom teachers, etc.). 
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SUCCESS OF THE MIAMI MODEL: 

The Miami project ran for four years (1969 - 1973) and sent 
over 1,000 undergraduates and 60 professors to 14 city agencies. 
A complete list is in the "red packet" but these students worked 
as tutors in jails, inner-city schools, migrant camps, homes 
for the retarded, etc. in the Miami area. There were measurable 
successes such as these: 

jail inmates passed the State High School Equivalency 
Examination and obtained a high school diploma, 

the reading ability of emotionally disturbed children was 
raised two years within 3 - 5 months, 

retarded children improved their ability to feed and dress 
themselves and make their own beds, 

migrant children who spoke only Spanish gained some skill 
in speaking, reading and writing English. 

To the general services already provided to these people by the 
community, the university students were able to act as that indis­
pensible supplement which brought reliable, day-in-day-out tutoring 
to people who could not advance themselves without individual 
attention. All the community had to do was provide the base within 
which the undergraduates could work. 

NATIONAL APPLICABILITY: 

This project can be anopted on a very broad scale since the 
problems it addresses are national in scope and since univer­
sities and colleges generally are composed of the same organ-
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NATIONAL APPLICABILITY {cont.): 

izational elements, i.e. faculty, students, academic credit, 
course registration, etc. Any college, therefore, in any part 
of the country can establish this project and can do so without 
modification of its existing internal structure. 

COSTS: 

The administrative overhead of this project is its main cost. 
The undergraduates are not paid for their work (indeed, they 
pay tuition to the college to take these courses). There is no 
capital outlay since all tutoring takes place in community 
agencies which are already established (schools, jails, etc.). 

The financial benefits of this project are easily seen and con­
siderable. They are of two kinds: 

firstly, there is the transfer of literacy from those who 
have it to those who do not. A college student who tutors 
6 hours per week as this project requires creates $90.00 of 
real wealth per week (the current rate of pay for a private 
tutor in Washington, D.C. is $15.00 per hour; $15.00 per hour 
x 6 hours per week = $90.00), 

secondly, the person who obtains the power of literacy is 
now able to create wealth, both for himself and the community, 
for a lifetime. As is clearly seen, people without literacy 
skills in a literate society are pretty much left to pushinq 
brooms or taking welfare whereas people who can read and 
write are able to become steady economic contributors to 
the community. 

This is not an expensive project to operate. There are virtually 
no costs to the community agencies and the colleges can obtain seed 
money from one of several Federal agencies to cover initial costs. 





Norman Peter Manasa 
224 Third Street, S.E. 

... Washington, D.C. 20003 
~ (202) 547-3011 

March, 1979 

Date of Birth: 12/10/46 
Marital Status: Single 
Health: Excellent 

OBJECTIVE: To develop academic training in the humanities for college students 
which will put them to work teaching the poor to read. 

EXPERIENCE: In the Spring of 1969, while a student at the University of Miami, I 
developed the philosophy for an educational program which would train undergraduates 
in the reality as well as the theory of the humanities~ It was my view that work 
with the imprisoned, the retarded and the impoverished would teach college students 
things they very much needed to know. that guided by professors this experience 
would prove a better form of education than did sitting in the classroom, and that 
such an approach was fully consistent with the purpose of higher education. 

Three departments (Economics, Educational Psychology, and Sociology) initially 
reviewed this proposition and their faculties voted to participate. For this purpose 
they made available a three credit, pass/fail course. We registered the first 
students in the Fall semester of 1969. As Director of this new program, it was 
necessary to provide a clear and compelling philosophy so that community repre­
sentatives, as well as college students and faculty, would participate. Our students 
did tutoring, and I developed a program infrastructure comprised of students 
promoted to the position of "coordinator" who organized the day-to-day work at 
the community agencies. We also devised a faculty coordinating committee which 
insured effective faculty supervision· of the students. 

~ The program ran for four years with over one thousand students and sixty professors 
participating through nine departments. Such a program could be readily developed 
on a national scale. 

In retailing, I managed a fast-moving men's furnishings area in a large downtown 
department store. I supervised seven departments with nine full-time employees; our 
sales ex~eeded one-and-one-half million dollars per year. The employees, as well as 
the customers, were from diverse ethnic backgrounds. 

As an assistant on the staff of the Chief Justice, I had a wide range of duties 
which do not readily lend themselves to description, except to state that they 
did not include legal work. 

POSITIONS: 
1979 - 1980 The Dubliner - an Irish saloon 
1977 1979 United State~ Supreme Court 

1975 - 1977 Retailing (Burdines, Britt's) 

1973 - 1975 University Cabs 

1969 - 1973 SUMMON Program., University of Miami 

Project Manager 
Chamber's Ass't. to Chief Justice 

Department Manager 

Night Shift Driver 

Director 

EDUCATION: Three years college (Catholic University, Miami-Dade Community College, 
~ University of Miami) 

ACTIVITIES: Tutor emotionally disturbed adolescents at Saint Elizabeth's Hospital. 
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August 31, 1979 

TO WHOM IT MAY CONCERN: 

As one who has written extensively about the problems of 
inner city education, and has been a front-line observer of the 
efforts to effectively desegregate our public school systems, I 
have seen one program that seemed to me to give realistic promise 
of preparing socially handicapped children to take advantage of 
new educational opportunities opened to them under court order. 
This was launched ten years ago by Norman Manasa, who enlisted 
University of Miami students to provide one-on-one or small 
group tutoring for children deficient in verbal skills. 

Manasa's program was in operation, with the support of the 
University administration and various public and private agencies 
in Dade County, for four years -- enlisting the active participa­
tion of over one thousand university students and sixty faculty 
members. The ability to improve verbal skills is attested by 
experience in some of the most difficult circumstances, including 
those found in juvenile correctional institutions as well as 
inner city public schools. 

The arguments for expanding this effort ·seem to me compelling: 

(1) Such instruction does not require professional 
qualification; any literate adult can readily 
acquire the skills needed to drill youngsters 
in reading and writing. 

(2) The program can be adapted to children of any 
age, from kindergarten through high school 
and is certainly suitable for the critical 
earliest years. 

(3) The activity complements the regular school 
program by providing the individual, time­
consuming attention that is clearly beyond the 
capacity of teachers burdened with the usual 
full-time class load. 

(4) The instruction is basic. Without adequate verbal 
skills education is impossible. And if a child 

Box 4068, Santa Barbarn, California 93103/ Telephone: ( 805) 969-3281 I Cable: CENTER SANTABARBARA (CALIF) 



. e 

TO WHOM IT MAY CONCERN: 
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can be helped and inspired by tutelage ,.~ acquire 
the incentive and self-discipline the educational 
system requires. 

The program as Manasa conceives it could provide a bridge be­
tween white and black middle-class young people and the multi­
racial underclass in the ghettoes. It is not inconceivable that 
it might provide the kind of spark that moved an earlier genera­
tion of college students to respond to the appeal of public service 
in the days of the Peace Corps. In any case, Manasa has a track 
record that should command the attention of anyone who is concerned 
over the polarization of racial attitudes -- the predicted division 
of our major cities into separate, hostile black, white, and now 
brown communities . 
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I. DESCRIPTION OF THE WASHINGTON EDUC~TION PROJECT 

1) A better way to educate college students during part of their 
training in the humanities is to put them to work in the com­
munity, under the guidance of professors, teaching the poor 
to read. 

2) This work will provide undergraduates with an experiential 
component to traditional classroom instruction. At the same 
time, it will help them to learn their immediate responsibility 
to care for another. 

3) Poor people -- the imprisoned, the illiterate, the retarded 
and the destitute -- will receive competent and reliable help 
on a large scale. There are thousands of college students in 
the District of Columbia (and many more across the nation) 
who are able and available to teach people to read. 

4) Expenditures for higher education would yield greater produc­
tivity. Instead of "preparing" students for life through tra­
ditional classroom instruction year after year, these funds 
would get undergraduates a better education by having them 
actually do productive and essential work. 

5) The economics of the times support such an effort. College 
students and the poor constitute two distinct groups which 
consume great quantities of wealth produced by the society-at­
large but which produce little wealth themselves. This project 
is an attempt to "transfer wealth" by having college students 
pass on to the poor their skills in letters and numbers. The 
poor will then be able to create wealth in their own right 
since they will have the skills which are essential to the 
production of goods and services in a literate society. They 
will then be able to advance themselves through their own 
efforts and, at the same time, help to support the nation in 
the marketplace of the world. 

6) The program proposed here actually works. An experimental 
model ran for four years (1969 - 1973) at the. University of 
Miami and such a program could work in the District of Columbia 
and at colleges across the nation. 



·e II. WHAT A STUDENT IN THE WASHINGTON EDUCATION PROJECT 
IS REQUIRED TO DO 

Students who participate in this program do so by enrolling 
in a three credit, pass/fail course in one of several humanities 
departments. In order to receive the academic credit, students 
at the Miami project were required to: 

1) Tutor six hours each week for the semester 

2) Attend one seminar with the supervising professor 
each week 

3) Submit a one-page report each two weeks 

4) Maintain a private journal of their experiences 

5) Submit a final paper at the end of the semester 

ELIGIBILITY 

All university students, with the exception of first semester 
freshmen, were eligible to take this course each semester of 
their undergraduate career. It did not matter what their major 
field of study was. 



III. REPRESENTATIVE COMMUNITY AGENCIES 

College students in this program do tutoring and they can do it 
effectively in almost any community setting. Below.is a repre­
sentative list of agencies from the Miami project: 

1) The After School House -- a community school for young 
children in the impoverished area of South Miami 

2) Boystown -- a home for dependent boys maintained by the 
Catholic Arch-Diocese of Miami 

3) Carver.Junior High School -- an integrated county school 
for seventh and eighth graders 

4) The Dade County Jail -- literacy training in the men's 
division 

5) The Dade County Jail -- literacy training in the women's 
division 

6) The Dade County Stockade -- sentenced prisoners are 
prepared to take the State high school equivalency 
examination 

7) Haven School for the Retarded -- a private facility for 
moderately handicapped children and adolescents 

8) J.R.E. Lee Community School -- a county school for 
emotionally disturbed children 

9) Montanari Residential Treatment Center and Clinical 
School -- a private facility for emotionally disturbed 
adolescents 

10) Saint Alban's Day Nursery -- a day care center in the 
Black community of Coconut Grove 

11) South Miami Junior High School -- a newly integrated 
county school 

12) Spectrum House -- a private, residential treatment center 
for people addicted to hard drugs 

13) Tucker Elementary -- a newly integrated county school 
for grades K-4 

14) Dade County Youth Hall -- a detention center for juveniles 



IV. UNIVERSITY DEPARTMENTS WHICH MIGHT PARTICIPATE 
IN THIS PROJECT 

Humanities departments which participate in this program would 
register students in a three credit course on a pass/fail basis. 
Departments which might participate are: 

* l) Sociology 

* 2) Economics 

* 3) Speech 

* 4} Elementary Education 

* 5} Educational Psychology 

* 6} Education: Administration and Curriculum 

7} Psychology 

* 8} American Studies 

9} Philosophy 

* 10) Management 

* 11) Geography 

* Departments which participated in the Miami project. 



V. THE ORGANIZATIONAL COMPONENTS OF A SINGLE COLLEGE PROJECT 
WITHIN THE WASHINGTON EDUCATION PROJECT 

When established at a college, this project would have five parts. 
They are: 

1) The Project Director -- holds responsibility for the operation 
of the project. 

2) The Faculty Representatives -- meet each week with their 
assigned students in order to provide the theoretical back­
ground for their experiences, as well as supervision, review, 
advice and evaluation. They also make site visits. 

3) The Student Agency Coordinators -- these students already 

4) 

have had one semesteF's experience in the project as a regular 
student. They now assume the responsibility for the operation 
of an individual community agency. They schedule work hours 
for the other students, arrange transportation, keep attendance 
records, manage communications, and help set up effective 
tutoring situations. 

The Agency Representatives -- these are staff members appointed 
by the community agency who have primary responsibility for 
effective placement for each college student within the agency. 

5) The Participating University Students -- those who enroll for 
the course and choose, from a list of community agencies, where 
they will tutor for the semester. 

(please note In the operation of an agency, the Student 
Coordinator does most of the leg work. The 
time required of a faculty member or agency 
representative, therefore, is about 3-6 hours 
per week.) 



VI. WHAT IS LEARNED THROUGH THIS PROGRAM 

The education which takes place in the program proposed here is 
of two kinds: that which the university student obtains, and 
that which is obtained by the people in the community. 

A) The Education Obtained By The University Student: 

1) This program centers on the humanities and permits 
students to "learn by doing.• It blends reality 
and classroom theory at the same time by giving 
students experience in the world beyond the campus 
against which to measure the value of academic 
instruction. 

2) Students learn compassion by being compassionate. 
They learn their immediate responsibility to care 
for another. In this way, students take some first 
steps out of the artificially prolonged adolescence 
of the college years. 

3) Students learn about other cultures within our 
society and learn not to be so afraid of them. 
This knowledge is essential if a multi-cultural 
society such as ours is to work. 

4) Students learn about their own abilities and, 
therefore, can make more knowledgeable career 
decisions. They can also take an initial step 
toward eventual job placement for themselves. 

B) The Education Obtained By The Community Resident: 

1) Community residents receive regular and competent 
training in the use of letters and numbers, skills 
which they must have if they are to advance them­
selves in a literate society. 

2) By working day after day with someone from another 
culture, they learn not to be so afraid of that 
culture. 

3) The poor gain a greater appreciation of their own 
worth because they see themselves obtaining basic 
skills, and also because someone else thinks they 
are important and demonstrates this by providing 
competent help over a long period of time. 



VII. SOME ECONOMIC ARGUMENTS FOR THIS PROJECT 

1) The value of the tutoring which the college students will 
do is measurable in dollars. A tutor for a grade school 
child in Washington, D.C., for example, presently earns 
$15.00 per hour. A college student in this program would 
tutor six hours each week and, thereby, produce $90.00 
per week in real wealth. 

2) This program envisions projects at individual colleges 
which will continue after "seed" monies are withdrawn since 
the basic source of funds for any course offering (i.e. the 
tuition of the students) will still be there. 

3) Using information which already exists, we could demonstrate 
how much wealth a literate person creates in a lifetime as 
opposed to that created by an illiterate or functionally 
illiterate person. Thus, we may be able to measure the 
amount of wealth which the college students in this program 
will make it possible for others to create. 

4) Literacy is basic to the production of wealth. If people 
are not trained in the use of letters and numbers, the nation 
will not be able to produce the goods and services necessary 
to support itself. Inflation will continue to increase, 
our position in the world will be eroded, and the value of 
the dollar (as seen, for example, in the pension and social 
security disbursements of the future) will be greatly 
diminished. 


