THE WHITE HOUSE

e

WASHINGTON

April 6, 1982

MEMORANDUM FOR ELIZABETH DOLE
DAVE GERGEN
JAY MOORHEAD,
JIM CICCONZ

THRU: KEN DUBERSTEIN
FROM: M. B. OGLESBY,/J
SUBJECT: The Washington Education Project, a

Private Sector Initiative Using Local
College Students to Tutor the Func-
tionally Illiterate

Several people on the Hill have expressed interest in
the Administration's view of the Washington Education
Project. The attached outlines the program. It would
seem to be an urban-education initiative with minimal
dependency on the Federal Government. We have asked
OMB and Education for their views. In anticipation of
additional Hill interest, we would be interested in
discussing this item with the appropriate member of
your staff.
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THE WASHINGTON EDUCATI ON
PROJECT

HON. STEWART B. McKINNEY

OF CONNECTICUT
IN THE HOUSE OF REPRLSENTATIVES

Tuesday, March 23, 1382

@ Mr. McKINNEY. Mr. Spcaker, 1 nm
tnking this opportunity to enter into
the Recorp my cndorserment of the
Washington cducation project. This is
a tutoring program designed to supple-
ment the existing curriculum {n the
District of Columbia's public school
system. As proposed, it would be
staffed by student participants from
arca universities, who pay for and re-
ceive credit for tutoring in the pro-
gram. It is designed to improve the
basic educational skills of the func-
tionally {lliterate, and thereby enable
them to exist in today's complex socl-
ety. After o minimal outlay of sced
moncy, the program {s sustained cn-
tirely by the tuition payments made to
the universities, by students wishing
to take part In the project., Since a

more detailed description of the Wash- |

ington education project may be found
in Senator HaTrielp's remarks on page
S2452 of the March 18 Recorp, 1 will
not labor to repeat it at this time.

The Washington cducation project is
not the ple-dn-the-sky fantasy of a
najve educational planner. It Is a pro-
gram based on a similar project—the

summon program—which operated for
4 years in the Miamt area. During this
period the suminon project was direct-
Iy credited with rafsing the reading
and mathematical skills of hundreds
of students whom it served. The archi-
tect of the sumimon program is also
the proponent of the Washington edu-
cation project, Mr. Norman Manasa.
Surcly, we are all aware of the need
for such supplemental programs in
inner city schools, such as we have

here In the District of Columbin. ‘This
Is not to criticize the District school
system, but only fo cite the reality of
the situation that exlsts in many of
our schools today. People are graduat-
ing from schools all over this Nation
while unable to read and write at
Ievels which are reasonably expected
of them, Add to this group the vast
number of students who leave school
before graduating, and it Is ecasy to
imagine the seriousness of the prob-
lem.

It Is becoming Increasingly difficult
to employ or train those individuals
who do not possess the basie cduca-
tional skills, We must address this
problem before these pcople are rel-
cgated to a life of unemployment and
despalr. The future holds no place for
a vast number of pcople who are with-
out even those basiec tools which are
necessary to exist productively in this
increasingly mechanized world. The
cducatlon of our Natlon's citizens Is
paramount {f thecy are to become
worthwhile members of society.

The House Committec on the Dis-
trict of Columbia will hold additional
hearings on both vocational and basic
cducational problems here in the Dis-
trict. For these hearings, I have invit-
ed Mr. Norman Manasa to Lestify on
the feasibility and potential for imple-
menting  the Washington education
project. I hope that in the near future
I can come before this body and report
that the progriun is a reality. Given
the full commitment necessary, 1 feel
this projeet mayv prove to serve as a
uselul model for similar programs
throughout the country. It has viast
potential to provide a much necded
boost Lo this country’s troubled cduca-
tional systems. Considering the past
success and the [act that the Washing-
ton educational project can virtually
run itself without the neced for costly
Federal subsidy, this scems to be a
bargain we eannot pass up.e
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THE WASHINGTON EDUCATION
PROJECT

o Mr. HATFIELD. Mr. President,
.02ay I am centering into the Recorp
one of the most worthwhile projects 1
iiave  encountered in  the private
se~tor, designed to help the function-
ally iiliterate gain the knowledge and
<k:ll necevssary to survive in today's
werld.

The Washington education project is
the brainchild of Mr. Norman Manasa,
a young man with a very good ldea. In
4 vears of success at the University of
Miam| th~ Summon program, &s the
project wus called In the Mlamli arca,
assisted hundreds of pecople in the
basic concepts of reading and verbal
skills,

This program falls in line with the
goals the President set during his first
year In office. Self-sufficiency, less de-
pendence on the Federal Government,
and government (n general. It allows
the student to understand the real en-
vironment he or she will be encounter-
Ing after college.

The Wathington education project is
an academic program which adds an
experiential component to the human-
ities tralning of college students by
putting them to work teaching the
poor to read. Undergraduntes enter
this project by registering in three-
credit, pass/fall courses which marry
the reality and the theory of soclolo-
gy. education, economics, and so forth,
and which teach college students
things that cannot be learned through
traditional classroom Instructlon.
Sincé these are elective courses, all un-
dergruduates may participate, regard-
less of their major.

Undergraduates in this project tutor
6 . curs per week in selected communi-
ty 2gencies as a supplement to the
education programs which are already
in operation in these agencies. The tu-
toring Is done on a regular schedule
a.oughout the semester and the un-
dergraduates sign in and sign out for
cach tutoring scssion. In  addition
ihey meet each weck in a seminar with
their monitoring professor where the
theory of the humanistic discipline In
which they are rcgistered is explained
.n..ght of their experience in the com-
raunity.

The undcrgraduates benefit in four
Rays:

First, they obtailn real-world experi-
ence which gives them a fuller under-
starding of the humanities;

Second, they obtain an experiential
barkground which will help them to
chocse a n:ajor and a career;

Third, they obtain an entry i{nto the
wor!d of work and postgraduate em-
pioyment,

Fourth, they learn compassion by
Lelng compassionate.

In addition, this project does not
nrovide the filliterate poor with more
suts:dy; rether, {t provides them with
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the kind of real help which they des-
perately need. One must be skilled In
reading, writing, and mathematics In
order Lo create wealth In a literate so-
ciety. Without these skills, the poor
will alwnys rematn poor regardless of
whatever other help they may obtain
and they cannot learn thesc skills
without long-terin Individual tutoring.
Since academic eredit guarantees the
attendance of the undergraduantes as
well as the expertise of the university
faculty, the Washington education
project provides the llliterate of the
community with rellable and compe-
tent help nt no cost to them.

This project has two economlies: One
that might be called the microecon-
omy and one that might be called the

macroeconomy. The microeconomy fs,

that economy of operation which is at
the heart of this project in that there
{s no capital expenditure to erect new
buildlngs or to rent storefronts; there
s no outlay for books or special
consultants; the tutors are not pald—
{ndeed, they pay tultion to take the
courses which permit them to do the
tutoring. There is no time wasted ar-
guing over experimental teaching
methodologies.

The Washington education profect
uses the buildings—notably the public
schools—that already exist, the books
that have already been purchased, and
the teaching mcthodology that is al-
rcady In opcration. The classroom
teacher tells the undergraduate which
of the students {3 to be tutored, and In
what subject, and with what book, and
the tutoring takes place in the class-
room with the leaming environment
In force and the classroom teacher
right there to provide whatever help
may be necessary,

There is nothing mysterious about
this tutoring process. It is done at the
level of helping the neighborhood kids
with their homework and i{s an honor-
able method of instruction as old as
learning itself. Even Alexander the
Great had a tutor.

And this may be the only project of
which the Senste has heard that

“brings its own money with it; that Is to

say, the tuitlon of the undergraduates.
It would probably require outside
funding to get this project started at
various colleges but the tuition of the
students could maintain the project, {f
a college 80 chooses, after seed moneys
are ended.

But it is the macroeconomy, one
that is external to this project and na-
tional In scope. For.200 years, people
in this country could create wealth
even If they wecre {lliterate since the
nature of work Itself required vast
numbers of workers to lift, move,
plant, and reap the things that the
Nation produced. Even as the country
changed from an agricultural society
into an Industrial society and workers
moved from the {arms to the factories,
this held true. It is the modern age,
however, that scnds the great ma-
chines and robots to do the manual
labor of the Nation so that, as each
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day passes and as cach new computer-
lzed miarvel is introduced, the {lifterate
become less end less able to create
wcalth in any form.

The United States, i It s to remain
a leader in the marketplace of the
world, no longer has the luxury of
keeping great numbers of its citlzens
{lilterate. These people must be made
liternte for the technological cra or
they will llkely become a vast, unem-
ployable, and, eventually, ungovern-
able mass which will have to be sup-
ported for their entire lives by the res
of us, ) .

This {3 a burden that the Natlon
cannot bear. But how are these people
to be made llterate? Clearly, they re-
qulre individual tutoring since they
have not learmed to read and write,
and will not learn, In a group setting.

-And where ere we to {ind the thou-

sands of tutors that are nceded? Since
the tutors must be literate themselves,
there are only three places to look.

The literate people who work for a
living have the ability to tutor, but
they cannot because they are produc-
ing. There s also a great number of
literate retired Americans who could
do the tutoring but, since tutoring re-
quires the tutor to appear day after
day for a long period of time, these
tutors, in order to be both reliable and
manageable, would have to be paid.
Thls would necessitate a $1 billion
Government program with a national
burcaucracy, something clearly out of
the question today.

The last group, is the college under-
graduates, literate, talented, enthusi-
asuic, and very willing, I belleve, to
serve If asked to do so in a sensible
fashlon. And, with 10 million under-
graduates at 3,000 colleges across the
country, large enough to meet the {l-
literacy problem on its own scale. Un-
dergraduates generally take eight elec-
tive courses during their collcge years;
there Is no rcason why two or three of
these courses cannot be devoted to
this sort of a project.

At present, the undergraduates re-
quire some subsidy but create ro
wealth, although they are preparing
to do so upon graduation. Under this
project, these same undergraduates
would enroll {n elective humanities
courses where they would crecate vast
new wealth by teaching reading, writ-
ing., and mathematics to the lilitcrate
poor. And the undergraduates, them-
selves, would get a better education in
the bargain.

For the same dollar investment on
the part of the Nation, thousands of
undergraduates, on a purely voluntary
basis, would work in community agen-
cies all across America which desper-
ately need the tutorial help this gen-
eration of college students can pro-
vide. 1 should add that this is not a
dream but a description of a8 model
project that has already worked and
one that had undergraduates tutoring
in Jails, ghetto schools, Head Start
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centers, migrant cemps, and homes for
th:e emotionally disturbed.

The Washington cducation project
reducces the cconomic rrieforic of the
day to a workable program. Under this
project, the human capital of under-
grmduates would cxpand the bLase of
e econorny by transferring to the
poor the power to create wealth,
thereby turning taxeaters into taxpay-
crs. This is a worthy project that pro-
vides undergraduates with an educa-
tion in life, teaches them compeassion,
4:d heals the wounds of those who
suffer.

Mr. President, I submit for the
RecoRrp Information about the project.

The information follows:

Tux WasHircron Epucariox Proyect
L DECSCRIFTIOR

(1) A better pay to educate college stu-
dents during part of thelr training i{n the
hunnnities s to put them to work in the
community, under the guidance of profes-
sors, teaching the poor to read. .

(2) This work will provide undergradustes
with an expericntial component to tradi-
tional clessroom Instruction. At the same
time, it will help them to leam their tmme-
d:.ate responsibility to care for another

«3) Poor pcople—the Imprisoned, the [llit-
crate, the retarded and the destitute—will
receive competent and relable help on a
large scale. There are thousands of college
students [n the District of Columbia (and
many more scress the nation) who are able
a.d avallnble to teach people to read.

(4) Expenditures for higher edocation
would yleld greater productivity. Instead of
“preparing”™ students for Ufe through tredi-
tional classroom instruction ycar after year,
these funds would get undergradoates a
better education by having them actually do
rroductive and essential work.

t5) The economica of .the times support
such an effort. College students end the
pour censtitute two distinct groups which
consume great quantities of wealth pro-
duced by the society-at-large but which pro-
duce little wealth themselves. This project
1s an attempt to “transfer wealth” by
1 aving college students pass on to the poor
their skills in letters and numbers. The poor
will then be ahle to create wealth in their
oan nght since they wll have the skills
wluch are essentlal to the production of
gnods and services In a literate society. They
» .l then be nble to advance Lhcmselves
through their own efforts and, at the same
ume, help to support the rmtion in the mar-
hetpliace of the world.

(§) The program propostd here actually
works. An experimental model ran for four
vears €1969-1973) at the University of
Mimi and such a program could work in
the District of Columbia and at colleges
arross the natlon.

11. WHAT A STUDLNT IN THE WASHIRGTON

EDUCATION PROJECT 1S REQUIRED TO DO

Students who participate in this program
do so by enrolling tn a three credit, pass/fall
course tn one of several humanities depart-
ments. In corder to receive the academlie
credit, studentls at the Miami project were
required to:

(1) Tuior six hours each week for the se-
aester;

(2) Attend one seminar with the supervis-
1r.y professor each weck:

(3) Submit a onc-page report cach two
weeks:

i4) Maintain a private journal of their ex-
poriences. and

15) Sutmit a final paper at the end of the
seoiesier.
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Eligiddtly
All univenitly students, with the exception
of first semester freshmen, were cligible to
take this course cach semcster of their un-
dergraduate carcer. It did not matter whnt
their major fleld of study was.
ITl. REFRESENTATIVE COMMUNITY AGENCIES

Collvge students in thiy program do tutor-
ing and they can do ft ¢ffcctively In alinost
any community setting. Below Is a rcpre-
scntative list of agencles from the Miami
project:

(1) The After School House—a community
school for young children In the Unpovcr-
ished area of South Miaml;

(2) Boystown—a home for dcpendent bo;s
maintained by the Catholic Arch-Diocese of
Miaml;

(3) Carver Junior Hlgh School—l.n inte-
grated county school for scventh and cight

graders;

4) 'I‘hc Dade County Jall--litcracy train.
ing {in the men's division:

(5) The Dade County Jall—lteracy train-
ing in the women's divisfon;

(68) The Dade County Sbocknde—acntcnced
priconers are prepared to take the State
high school equivalency examinatlon;

(7) Haven School for the Retarded—a pri-
vate facilily for moderately handicapped
children and adolescents:

(8) JR.F. Lee Conmunity BSchool—a
county school for emotionally disturbed
children;

9) Montanari Resldential Treatment
Center and Clnical School—a private facili-
ty for emotionally disturbed adolescents;

(10) 8aint Alban’s Day Nursery—a day
care center In the Black community of
Coconut GQrove;

(11) South Miami Junfor IHigh School—a
newly Integrated county school;

(12) Spectrum House—a private, residen-
tinl treatment conter for people addicted to
hard drugs;

(13) Tucker Elementary—a newly inte-
grated county school for grades K-4:

(14) Dade County Youth lall—-a dcten-
tion center for juvenlies.

IV. UNIVERSITY DEPARTMENTS WHICH MIGHT

PARTICIPATE IR Ti{18 PROJECT

Humanities departments which particl-
pate In this program would register students
In a three credit course on a pass/fall basis,
Departments which might participate are:
(1) Soctolegy.! (2) Economics.! (3) Speech,!
(4) Elemientary Edueatlon,! (5) Educational
Psychology.! (6) Education: Administration
and Curriculum,! (7) Psychology, (8) Ameri-
can Studies,! (9) Philosophy, (10) Manage-
ment,' and (11) Geography.?

V. TNE ORGANIZATIONAL COMPONENTS OF A

BINGLE COLLECE PROJECT WITHIN THE WASH-

INGTON EDUCATION PROJY.CT

When establiished at a college, this project
would have {ive parts. They are:

(1) The Project Director—holds responsi-
bility for the operation of the project.

(2) The Faculty Rcpresentatives—meceet
cach week with their assigned students in
order to provide the thcoretical background
for thelr experiences, as well rs supervision,
revicw, advice and evaluation. They &also
make site visits,

(3) The Student Agency Coordinators—

“these students already have had one semes-

ter’s experience In the project as a regular
student. They now assume the responsibill-
ty for the operntion of an indlvidual com-
munity agency. They schedule work hours
for the other students, arrange transporta-
tion, keep attendance records, manage coni-
munlcations. and help sct up effcctive tuter-
ing situations.

' Departments which participated In the Miami
project
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(4) The Agency Representatives—these
are stuff members appointed by the commu-
nity agency who have primnary responsibility
for effective placement for each college stu-
dent within the agency.

(5) The Participating Unherity EStu-
dents—those who enroll for the course and
choose. {from a list of community agencies,
where they will tutor for the semester.,

(Plcase note: In the operation of &n
agency, the Student Coordinator does most
of the leg work. The time required of a fac-
ulty member or agency representative,
therefore. s about 3-8 hours per week.)

VI. WHAT 13 LEARNEID THROUGHU THIS PROCDAM

The ecducation which takes place in the
program proposcd here is of two kinds: that
which the university student-obtlains, and
that which s obtalned by the people In Lhe
community.

(A) The Educatlon Obtalned By The Uni-
versity Student:

(1) This program centers on the human-
ftles and permits students to “learn by
dolng.” It blends reality and classroom
theory at the same time by glving students
experience In the werld beyond the campus
ngalnst which to measure the value of aca-
demlic Instruction.

(2) Students learn compsassicn by being
compassionate. They learn thcir immediate
responsibllity to care for enother. In this
way, students take some [irst stcps out of
the artificially prolonged adolescence of the
college years.

(3) Students learn about other cultures
wilhln our socicty and learn not o be so
afrald of them. This knowledge is esscntlal
if a multi<ultural society such as ours Is to
work.

(4) Students learn about their own abili-
ties and, therefore, can make more knowl-
cdgenble career declsions. They can also
take an initinl step toward eventual job
placement for themselves.

(B) The Education Obtained By The Com-
munity Resident:

(1) Community residents recelve regular
and competent training in the use of letters
and numbers, skllls which they must have {f
they are to advance themselves (n a literate
soclety.

(2) By working day after day with some-
one from another culture, they lecarn not be
so nfrald of that culture.

(3) The poor gain a greater appreclation
of their own worth because they sce them-
sclves nbtaining basic skilld, and slso be-
cause someone clsc thinks thiecy are impor-
tant and demonstrates this by providing
competent liclp over a long period of time,

VIl. SOMEI ECONOMIC ARGUMENTS FOR THIS
PROJECT

(1) The value of the tutoring which the
collcge students will do is measurable in dol-
lars. A tutor for a grade school child in
Washington, D.C., for example, presently
carns $15.00 per hour. A collcge student (n
this progrom would tutor six hours each
weck nnd, therceby, produce $90.00 per week
in rcal wealth.

(3) This program envisions projects at in-
dividual colleges which will contlnue after
“sced” monles are withdrawn since the basic
source of funds for any course offering (i.e,
the tultion of the students) will stil be
there.

(3) Using Information which salready
cxists, we could demonstrate how much
wealth a literate person creates in a lifetime
as opposcd to that created by an iiliterate or
functionally illiterate person. Thus, we may
Le nble to mesasure the amount of wealth
which the college students in this program
will nnke {t possible for others to create.
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4) L trrary B bamie o the production of
werith 1! peepic are not Urained In the use
¢! e, and Dumbers, the catien will not
tw slie Lo produce the goods and services
necersnary to support itself, Inflation will
cuoninie to increase, our position In the
vorld will be eroded, and the value of the
colliar 12s seen. for example, m the pewion
and sr<cial security disburtements of the
futiire) will be greatly diminished.

FPROJECT ORJTCTIVES

(1) To offer al)l university undergraduates,
regardiess of their major ficld of study,
courses in the humanities which will put
them Lo work, ucder the guidance of univer-
sity prulessors, teaching the poor Lo read,
This is an sWempt to marTy experience and
theury o Individual humanities courses
Students would tutar gix hours per week in
an rstablished community agency whers
they would directy experience the “reslity”
of one of the humanistic dlsciplines. In addl-
tion, the students would meet with thelr
inanitoring professor each week in & semb
nar vhere the theory of the academic disel-
pline wou!d be explained in light of the stu-
drent's experience In the community.

Trese wre scen As three credit, pass/fafl
courses which raay be taken by undergrod-
uates s electives or as part of thelr majar
or minor ficid of study. The flnal decision
on these matters would rest, of course, with
the th@ividual unfversity.

(2) To permit university students to learn
compassion by being compassionate.

13) To provice large-scale, competent and
reliable tutorizl help to the tliterate of the
community at no cost to them. These are
the people who cannot rcad and write now
and probably never will without day-afler-
day. long term individual tutoring.

CEXITING THE FIRGT SEMIESTER STARTED— WHO

DOrS WHAT
(1) What you can do

Youu may alrcady know someone at your
Jucal colleve or university. If not, the Dcan
of the School of Arts and Sciences 1s, per-
hiaps. the most likely person to sce. This
oroject involves the several humanities de-
pariments and these are usually found
within this School. Before doing thisa how-
eser, the Washington Education Project will
be happy W send you the “red packet”
w hich contains the detalled (nternal struc-
ture of the project in outline form.

To get started. this project only needs one :

or t3o gprofessors [rom one or two depart-
mernls and, perhaps, 10-30 undergraduates.
There should be at lcest two community
agencies prepared to receive the students.

12) What the praject Direclor docs?

The project Director at cash university ar-
ranies with individual community agencies
tschools, §ails, Head Start Centers, {acilites
for the retarded, ete.) to provide tutors as a
supplement to the base tcaching staff of the
zgency. University  departments  are
matched with community agencies that
hxrve some relation to their fleld of study. A
rand-out {s distributed to undergraduates at
registration which lists the participating
agencies, notes the days and times In which
the %ork can be done, describes the specific
work that the student would do, and lists
the courses in which the undergraduate can
register tn order Lo work at that agency.

For exainple:

1) Emerseon Head Start Centern—M-F 9.00
am to 3:00 pm.—tutor inner<ily pre-school
sced children on a 1:2 ratio as well as small

1Tne ¢ npirte Ust of cdulies for esch project pan
iempant throughout the semester s contalned In
tore Washannion Educztion Project “red packet”.
Tl Cuties lisled here only pertain Lo getlng the
Eroject sarsd
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group ecuvities Register In Elementary
bducation 422 aor Educatonal IYsycholeogy
03,

() The City JalkL M, W, PJ 00 pun. Lo 8 00
p.m.  only—tulor functiornally illiterate
adults in basic reading ard writing. Sociolo-
gy 500 or Ecocnomics 435.

The project Director slso scts the thme
and place of the fNrst genernl meeting of the
svmester. It is held on cumpus and all pro-
Joct participants must attend

(3) What the undcryraduales do®

At rezistration (indeed. at pre-registra-
Uaon), students choose one sgency from the
list of community sgencies prepared by the
project Diroctor. They then register tn tife
ceTesponding course and will wark at this
agency for the entire semester. They attend
the general organizational mecting.

(4) Wha! the communily egencics do®

Agency heads determine which of their
staff want tutors end name o staff{ member
Lo be the zgency representalive for the pro-
ject. The agency representative atlends the
genernl organizational meeting.

(5) What the faculty memberado?® |

Peculty members moke a site viat to the
cammunity agzency with which they are
roatched; meet the sgency head or agency
representative; attend the general organiza-
tonal meeting. ‘

(6) Whe! Ove Student Coordinators do®

The Student Coordinators make a cite
vigit to the community agencies with which
they have becn matched; meet the sgency

~ head and sgency representative, meet the

university professars with whom they will
be working, prcpare for the first organiza-
tional meeting.

(Please note: It is the duty of the Student
Coordinator to handle the day-to-day affairs
of the undergradusntes at thelr egency. They
are responsible for scheduling, transporta
tion, the record keeptng of attendance, gen-
ernl communications, ctc. This relicves the
faculty members and agency staff of most
of the leg work.)

(7) The first orpanizational meeling

All members of the project Haculty,
egency representatives, students, Student
Coordinators, and the project Direclor)
allend this mecting. It s held tmmediately
afier reglstration for the Spring or Fall se-
mesters

The projcct Director first explains the
gcneral operation of the project and then
the large group is broken down into groups
by agency. Here the ground rules of the
sgency are established by the agency repre-
sentative (“Yesa, you can bring books into
the jail {f you first show them Lo the guard.
No, you may not bring any cakes.”), work
schedules and transportation. schedules are
arranged: the time and place of the first fac-
ulty seminar is established. etc.

When this orgnnizational meeting Is com-
pleted, each undergraduate should know
somethlng about the agency in which they
will be working, where it Is lJocated, how
they are going to get there, what thelr days
and hours of work are (students must tutor
six regularly scheduled hours per week . ..
for example, M, W, F 8:00 to 11:00 am. . ..
they must sign in and out for each tutoring
scsafon . . . they must make up any sessions
they may have missed), who to see when
they arrive at the agency, end when they
see thelr faculty member next

If, st this gceneral meeting, a student
cannot arrange sultable transportation lo
the eagency, the student must choose en-
other agency but this agency must be
matched with the department In which the
student has already registered

The underzrsduste sthould spend the fhat
week of the semester touring the agency
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with the agency rerresentative and ahould
also receive some basie fnstruction Lo tutor-
ing methods rom the {aculty member.

Actual tutoring should begin no latrr than
the sccond week of Lthe semester.

GEXYXRAL OFLRATION

This project would be directed by a
member of the university facully and the
courses would be offered on a pass/fail or
credit-no credlt basis. As a practical matter,
studcents who do the required work are
awardcd scademic credit Bowever, the deci-
sion to award credit remalns with the facul
ty member who is monitoring the student
By the same Wken, since the agency repre-
sentatives are responsible for the people in
their care, they may, of course, refuse to
sllow univeraity students to participate at’
thelr agency who they feel do not serve the
best Interests of thelr chargea

Unliversity students who complete Lhe five
requirements of this course listed In the
*Fed packet”™ are awarded threc cedita at
the end of the scmester. Studerta who are
not doing the work properly =zre Informed
early on of their deflclencies (poor attend-
ance, ctc.) and are permitted to drop the
course or are given an “Incomplete™ {f their
performance {s not made satisfactory. (In
any event, U a student’s performance in the
community s not satisfactory, the student
should be withdrawn from the agency.)

The time required of a faculty member or
agency representative (s about 3-8 hours per
week. :

Participation in this preoject is baned on
the frec choice of its varicus membera. That
is o say, no one would be compelled Lo par-
ticipale and this could include the univers-
tles themsclves, thelr professors and stu-
dents as well a3 the community agencics and
the merobers of thelr stalfs (for example,
Individual classroom teachers, etel)

20CCINE OF THE MIAMI MODLL

The Mtiruni project ran for four years
(1968-1873) and sent over 1.000 undergrad-
uates and 680 professors to 14 city agencies.
A complete list Is {n the "red packet™ but
these students worked as tutors in Jails,
inner—city schools, migrant camps, homes
for the retarded, etc., in tha Miam! area
There were measurable successes such as
these: jail Inmates passed the State High
8chool Equlivalency Examination and ob-
talned a high school diploma, the reading
abllity of emotionally disturbed children
was reised two years within 3-5 months, re-
tnrded children improved their ability to
fced and dress themselves and make their
own beds, mlgrant children who spoke only
Spanish gained some skill in speaking, read-
ing and writing English.

To the genernl services alrendy provided
to these people by the community, the uni-
veralty students were able to sct as that In-
dispensable supplement which brought rell-
able, day-in-day-out tutoring to people who
could not advance themselves without Indi-
vidual attention. All the community had to
do was provide the base within which the
undergraduates could work,

N7 TIONAL APPLICABILITY

This project can be adopted on a very
broad scale since the problems it addreases
are national {n scope and since universities
and colleges gencrally are composed of the
same organizational elements, t.e., faculty,
students, scademic credit, course registra
tion. etc. Any college, therefore, In any part
of e country can establish thw project an.d
can do so without modification of Its cxist-
ing Internal structure. :

COST3

The administrative overhead of this proj-
ect is {ts maln cost. The undergraduates are
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pet prid for thelr werk (Indeed, they pay tu-
itton to the college to taks these courses).
There » o capital outlay gince ell tutoring
thkey place In community egencies which
are nlready established (schools, Julls, ctel).

The [inar.cial bencfits of this project are
cnstly seen and constderoble. They are of
L0 kinds:

Furstly, there Is the transfer of literacy
from those who have it to those who do not.
A college student who tutors 8 hours per
weck 0s this project requires creates $60.00
of real wealith per week (the current mte of
pay for & privale tutor In Washington, D.C.
12 $15 00 per hour, $15 00 per hour x 8 hours
per week = 3$90.00),

Scroncdly, the person who obtains the
powrr of literacy s now sable to creats
wealth, both for himself and the communi-
ty, for a lifetime. As Is clearly scen, people
without literacy skills {n a literate socicty
are pretly much left Lo pushing brooms or
taking welfare wherens pecople who can read
and write are able o become steady eco-
nomic contributors to the community.

This is not an expensive project Lo oper-
ate. There are virtually no costs to the com-
munity sgencles anu the colleges can obtain
secd money from one of scveral Federal
ggencics to cover {nitial costs.

Thre Distnict or COLUMBIA,
Washington, D.C, Seplember 21, 1981.
NORNXAN LIANASA,
Dircclor, The Washington Education Praj
ect. Washington, D.C.

Dear Mp. Marnasa: Your proposal to grant
arwlemic credit to university students for
tuterial activities tn public Institutions Ls an
intriguing ldea. A city such as ours needs a
literate citizenry If it {s to remaln a vibrant
place In which to llve. People, especially our
youtl, must be able to read and write |f
they are to have some control over thelir
own lives. and to obta!ln work that hag both
meaning and dignity. I encourage progroms,
such n3 the Washington Education Project,
w hich might enhance these critical skills in
our city’'s public school students.

I am ropeful sbout the participation of
humanities undergraduates from local col-
leges and universities which your project en-
visions. YWorking through sccredited univer-
sity ccurses and under the supervision of
ther professors, thiese students would secm
1o be a pool of potential excellent tutors
providing a vital public service.

As the Mayor, 1 exercise no control over
1he operiution of the publlc school system.
P’olicy-making authority and direct supervi-
mion ol the school system's programs are
vested by law in the Board of Education. I
sugresl that you work closely with the Su.
perintendent of Schools, Mrs. Floretta D.
McKenzie, to secure her support for this
vifort.

You have my good wishes for the success
of this project. Picase contact my Special
Ass:stant, Patricia E. Miner, {f you need any
further help in developing your progrum.

Suncerely,
Marion 3. Barry, Jr.,
Mayor.
DistricT or CoLunsia PupLic
ScHooLs,
Orrice OF THT SUPLRINTENDENT,
Weshington, D.C., August 25, 1981,
M. NORMAN MANASA,
Directur, The Weshinglon Educction Proj-
ec!, Washingtcn, D.C,

Drar MR, Maxasa: | write to thank you
for your explanation of the Washington
Flducation Project end to encourage the
work of this project within the Publlc
Schuos of the Dstrict of Columbia.

Ti.s project scems to be a workable effort
since {t would draw undergraduates from
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the local colleges who aa part of thelr train-
ing In the humanlities, would wulor ¢hildien
in the city school system. Since these under-
graduates would do this esscntinl work for
course credit and under the general eupervi-
sion of university faculty, I belleve they
would be both rcliable and effcctive. Cer-
tainly, the community representatives whio
participated {n the Miami project teem to
support this vicw,

There is no doubt that this sort of inten-
sive tutorial Instructlon, done in the class-
room as a supplement to the work of the
teacher, would be of grcat help to our stu-
dents. Dut it Is also beyond question that
working with District school children for a
semester would provide a profound cduca-
tlonal experience for the undergraduates
themselves.

1 would be happy to provide whatever
help I could and hope you will keep me ad-
vised of your progress.

Sincerely,
Fronrerra D. McKrxzie,

Superintendent of Schools,

Chief State School Officer.
U.S. SnaTe, .
Committee on Labor and Human
Nlesources,
Washinglon, D.C., January 1982
To Whom [t May Concern’

The Washington Educatlon Project may
hold some of the answers to the problems
we face s a nation, and I thought you
would want to know about {t. -

This project enrolls undergraduates In
three credit humanities courses and sends
them to Improverished community egencies
to teach the llliterate poor to read and
wTite. For the undergraduates, it is a course
that combines experience with classroom
theory. They would tutor six hours per
week but they would also meet with thelr
monltoring profescors In weekly seminars
where they would hear the theories which
attempt to explain the world beyond the
campus walls. Since thls ls an elective
course, it Is open to all college students, re-
gardless of thelr major field of study.

The undergmaduantes, I belleve, need this
sort of experience In order to understand
the value of thelr classroom instruction. But
there are other things to learn {n college
and undergraduates need to do this sort of
work so thal they may learn the obligation
that citizenship tmposcs upon those who
live tn a free soclety, and 8o that they may
learn compassion through the act of com-
passion.

This project also holds great promlise for
the dispossessed of America It cannot be
denled that literacy is basic to the creation
of wealth, particularly In an increasingly
technological soclety where computers are
doing so much of the work that had been
done manually for many generations. Those
who are not skilled In the use of lettéers and
numbers are slowly becoming unable to
create wealth in any form and mmust be
cared for by the rest of soclety. There may
have been a time when teaching these
people to read. write and compute was con-
sidered to be an option. Today, it {s a com-
pelling necessity that will not go away.

I belleve college students would be quite
able and very willlng to take up this respon-
sibliity. As with any other generation of
Americans, they necd only be asked to scrve
and to be glven the workable means by
which to do so. The Washington Education
Project may be the kind of project through
s hich much of this work can be accom-
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plithed, xnd I would be happy for whatever
consideration you would be able o glve {L
Ever sinccrely,
Cuarsonnr Proir.

SUMMON

This report was written by Mr. Charles F.
Collard. Administrative Supervisor o!f the
J.RE. lLee Community Ccnter, a Dade
County school for emotlonally disturbed
adoiescents. It was written In 1872 or 1873,
Please sce page 2 of this report.

(SUMMON was the name of the Mlaml
project that ran from 1869-1973).

The SUMMON Prograrn has been func-
tioning at J.R.E. Lee Center for more than
{lve scmesters. The tutors have been under
the supervision of a Unliversity Professor,
Student Coord!inator, and our schiool’s Read-
ing Director.

The tutors work In one-to-one situations
with our emotionally disturbed. Junlor high
students. They are remediating thoase stu-
dents who are resding on primer to third
grade levels. Their two-fold objectives are Lo
establish rapport with strong Interpersonal
relationships and to reincdlate the deflcit
rcading skiils.

Since all of the tutors are freshmen
through Jjunlors snd have had no prior
teaching experiences, our program s s0
structured as to allow them freedom for In-
novative technigues within a framework of
accepted educational practices. They are (n-
structed in the use of our reading methods
and materials by the Remedinl Reading
teacher and the Unlversity advisor. In addi-
tion, the tutors mect In bimonthly evening
sessions to discuss interpersonal and in-
structional dynamles with our teacher and
the advisor. .

The tutors work with thelr students for
one forty minute period each school day.
They have contlnued to be extremely con-
scientious about meeting thelr schedules.
The service that the tutors perform is Irre-
placeable. They bring a vital freshness and
objectivity to our students’ situation, which
Is often lost with “volunteer” organizations.
Thelr help makes possible the individual at-
tentlon and Instruction that our students so
need.

Because of these factors, our remedial
rcading students have had reading. level
gains of onc to two ycars within a three to
five month period of tutorare. Since we
have a real neecd for the SUMMON people
In providing a more comprehensive and ef-
fective program for our students, Lee
Center trics to be the first in line when the
tutors are assigncd at the beginning of a se-
mester,

Tz CexTrm rox Tur STUDY OF
DEMOCRATIC  INSTITUTIONS/THE
Frwp ror 11x Rereuslic, Inc,

August 31, 19789,
To Whom It Bfay Concern.’

As one who has written extensively about
the problems of Inner city education. and
has been a front-line obscrver of the efforts
to effectively desegregate our publlc school
systerms, I have scen one program that
seemed to me to give recalistic promise of
preparing socially handicapped children to
take advantage of new ecucational opportu-
nitles opened to them under court order.
This was launched ten years a;0 by Norman

fanasa, who enlisted Unlversity of Miami
students to provide one-on-one or small
group tutoring for children defictent tn
verbal skiils.

NManasa's program was In operation, with
the support of the University administra-
tion and varlous public and private agrencics
in Dade County, for four ycars—enllsting
the rctive participation of over one thou-
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saind uniter 'y students xnd sixty facully
nemtsta T.he abllily to improve vwertiml)
hiils b slircted by experience In eoine of
the moat $tfHeult cdrcumstances, Including
thase found In juvenlle correctional institu-
tions as wril s inner city public schools

The mrgumments for expanding this effort
wem W me cumpelling.

(1) Such irstruction does not require pro-
feasional qualdification; any literate adult
can readily acquire the ekills needed to dril
youny ters in reading and writing,

(2) The program can be adapted to chil-
dren of any ege, from kindergarten through
high school—and s certainly suitable for
the cntical earllest yeara

(3) Tlue acuivity complements the reqular
school program by providing the individual,
t:meconsuming attention that s chearly
teyond the capacity of teachers burdened
wilh the u.ual full-time clasa load.

(4) The insuuction s basic. Without ade-
quate gerbal skills education Is impoesible.
And {f & chiild cun be helped and incpired by
tulclage he will acquire the Ipcentive and
relfdiscipline the educational system re-
Quires.

The program s Manasa concelves it could
provide 3 bridge between white and black
muldle clais youug people snd the multd-
ractal underclass (o the ghettoes. It 3 not
inconceivanle that {L might provide the kind
of spark that moved an earlier genesntion of
college students W respond to the eppeal of
public service (n the days af the Peace
Coms. In any case, Manssa has a track
record that should command the sltention
of anycre who s concerned over the polar-
izatoa of racial attitudes—the predicted di-
vision of our major ciUes Into teparate, hos-
tile black, white, and now brown communi-
ties

HARRY S ASHMOREL
MrTrRe;oL1iaN Dane CounTy, Fla.,
CORRECTIONS AND RI\ABILITATION
DErPANTMENT,
Y¥iami Fla, February 28, 1973
To Whom I{ 2May Concerns

in 1970 ] had the pleasure of mecting Mr,
Norman Manasa who brought into the three
13) institutions, under our control, a pro-
vt knoap as "SUMAMON.” 7T.iis program
vonsisted of college students. hand picked
by Mr. Marna~a, to deal on a one to one basis
w.th clirnts of our Institutions that were
raving probienis comprehendlng subjects
Leng tatght by school board instructors.
MNanaca showed great ability tn discov-
+ ring our clients disabilitles and then pick-
.t.0 the best individual on his staff to deal
with the persen/s problem. This program
~n 1N progress for & three year period and
wu5 o0ne of the most successful programs
tnat was ever developed In or Institutions.
We are sorry that Mr. Manasa and his pro-
pram was duscentinued.

Ar. Manasa proved to be one of the most
devoted and understanding people that we
nave ever had from the outside world, to
come into our institutions and deal with
inmaate problems.

I would not hesitate to recommend Mr.,
*varrcan Manasa (or any position he Is desir-
s of seeking.

Sincerely,

e,

PaTRIcK C. GALLAGHER,
Assistant Director,
Miani-Darr CowxtxiTy COLLIGE,
Division or Strorst Drvriop
MUNT/LFAnNING SUPPORT SERV-
ICES.,
Micm: Fla, February 26, 1979.
To Whom [t May Concern
it 13 a3 pieasure {or me to endorse and sup-
;wrt the elfonts of MNr. Norman Manasa to
Jdevelop 8 broed-based program combining

~dueationally sound cexperience of colicre
students with service to the needy of the
comimmunlity.

1 had an opportunity to observe his model
program In operation at the University of
Niam] for severnl years and, 2s & prolession
al educator, belleve that it offers particular-
ly advantageous opportunitics for students
tn the social selences and humanities while
being of relevance Lo any tndividual wishing
to contribute o the pceds of general socl-
ety.

A major undergirding principle of the pro-
gram s that [t vividly demonstrates pocsi-
bilities for successfully Integrating scgments
of our soclety who have skills to offer those
within the society who ere of greatcest need
In a manner beneficial to both,

1 believe that it is equally {important to
hote that this program ts “exportable’* to s
vertely of educational Institutions at the
higher education level The concept could,
in my opinion, be successfully {mplernented
at the community college, the four-year col-
lege and the university levels with equal
measure of success. In fact, I would be most
suppottive of & modcl program of this type
belng established here at Mlami-Dade Com-
munity College.

Sincrrely,
Nicuoras D. GovnerrT,
Dean, Student Development/Lecarning
Support Scrvices, North Campus.

[(Prom the Washington Post, Dec. 21, 19811
Maysz Jouwnny Couwp Rxanlr. . .
(By Willlam Raspberry)

Norman Manszsa has an kiea that he
thinks would boost the education of Lnoer-
city children, reduce adult illiteracy, supple-
ment the treining of college students and
uplift the entire community-all without
casting very muoch money.

He’s disappointed, though not yet discour-
aged, that he hasnt been able toscll it

What Manasa, a 35-year-old machinist and
college dropout, has In miInd is simplicity
Itself. give college students academic credit
for teaching nonreaders to read. He would
have undergraduate tutors spend six hours
a week In eelected community agenctes—
ranging from public elementary schools to
St Ellmbeths to the D.C. jall Their efforts
would be unnder the supervision of the
agency and would be monitared by a prolfes-
s0r al their university. While the course
supplernent would be electve, participanta
would have to attend every tutorial session
or make up the work later.

Aside from the obvious benefits to those
tutored, Manasa says. the college students—
mostly humanities majors—would gain real-
world experience. They would learn some-
thing about how their community operates,
and they would learn compassion

Publie officials tincluding Washington's
Mayor Marion Barry and Superintendent of
Schools Floretta McKenrle) have been sup-

portive. But so far, he has not been able to”

sell any local unlrersity on trying it out—
even though he cinims four years of suCCens
with it at the University of Miaml,

The trouble, he says, Is that college offi-
cials are reluctant to view it as an academic
prugram. But Manasa says the "academic-
credit part s vital”—and also entircly justi-
fiable. “The program operates on the prem-
ise that a student who tutors six hours a
week, who has seminars and makes reports
and has hils efforts critiqued, has learned
something —even if that something ia not
gradable.”

In some ways, Manasa's approach is remi-
niscent of literacy efforts {n some Third
World countrtes—Ethlopta and Somalia. for
instance—where college students work to
cducate the peasant population, Authoritics
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In thase countnes claim b-nelits both to
those wlio are taught and w those who
teach, They also see it as a wny of bringing
thelr people togrther, acrons class lines

“I've been talking mostly about reading.
but the program docsn't have to be himited
Lo that,” Manasa sald {n a recent {nterview,
"1t could work just as well with writing,
fractlons, using a dictionary—virtually any-
thing that students need to drill on”’

How dors he suppose that inexperienced
onllege students would Le able to do what
prolessionally trained educators have been
unable to do?

“The great advantage a tutor has s being
there day sfter day with the same few chll-
dren in an atmosphere of continuity and
concetn. Teachers have 30 kids on maybe
five distinct levels of achievement, plus all
their bureauvcratic rezponsibilities. They
cant !mpart the personal element, but a
tutor can do it extremcly well., . . We're
talking about the transfer of skills, of
course, but also about a value systeny that
sayms education ts tmportant *

Nor would it matter that the tutors lacked
specific teaching tkflls, he =ald “They
wonld be working right In the classrooms
under the direct supervision of the {cacher.”

He estimates that the program would cost
$150.000 for two years, with 80 undergrad-
uatcs per semester,

And what's Is §t for Manasa? “I'd be happy
to attach myself to the sponsoring universi-
Lty and help any way 1 could. But they could
also do It without me. I wouldn't Insist on
being part of the bargain. As for the moncy,
the program brings {ta own mouney with it tn
the form of undergraduate tuition, so it
really wouldn't cost very much extra.’”

The hardest part, he zald. {s to sell the
calleges on changing somc of thelr concepta
of what constitutes academiec education.
“Teachers, principals and community orga-
nizations in Miaml were most enthusfastie
about the program.,” he said. “We had a
waiting list af 54 sgencies that wanted our
services. And no wonder, they know ‘it
worka In one school for emotionally dis-
turbed junior high students, we were able to
acrhieve reading galns of one o L%o years tn
only three to five months of tutoring.”

Whether he {s able to sell the progmm w
university officials. he has convinced Super-
Intendent McKenzie.

“There s no doubt that this sort of inten-
sive tutorial instruction, done In the class-
roont as & supplement to the work of the
teacher, would be of great help to our stu-
dents,” she said. "But 1t Is also beyond qucs-
tion thatl working with Dilstrict schoolchil-
dren for a semester would provide a pro-
found educational experience for the unders-
graduatcs themnselves.” @
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PROJECT OBJECTIVES:

1)

3)

To offer all university undergraduates, regardless of their
major field of study, courses in the humanities which will
put them to work, under the guidance of university professors,
teaching the poor to read. This is an attempt to marry exper-
ience and theory in individual humanities courses. Students
would tutor six hours per week 1n an established community
agency where they would directly experience the "reality" of
one of the humanistic disciplines. In addition, the stucdents
would meet with their monitoring professor each week in a
seminar where the theory of the academic discipline would be
explained in light of the student's experience in the commun-
ity.

These are seen as three credit, pass/fail courses which may
be taken by undergraduates as electives or-as part of their
major or minor field of study. The final decisicn on these
matters would rest, of course, with the individual university.

To permit university students to learn compassion by being
compassionate.

To provide large-scale, competent and reliable tutorial help
to the illiterate of the community at no cost to them. These
are the people who cannot read and write now and probably
never will without day-after-day, long-term individual tutor-
ing.
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GETTING THE FIRST SEMESTER STARTED -- WHO DOES WHAT:

What vou can do:

You may already know someone at your local college or uni-
versity. If not, the Dean of the School of Arts and Sciences
is, perhaps, the most likely person to see. This project
involves the several humanities departments and these are
usually found within this School. Before doing this, however,
the Washington Education Project will be happy to send you
the "red packet" which contains the detailed internal struc-
ture of the project in outline form.

To get started, tnis project only needs one or two professors
from one or two departments and, perhaps, 10 - 30 underarad-
uates. There should be at least two community agencies pre-
pared to receive the students.

What the project Director does:

The project Director at each university arranges with indi-
vidual community agencies (schools, jails, Head Start Centers,
facilities for the retarded, etc.) to provide tutors as a
supplement to the base teachinag staff of the agency. Univer-
sity departments are matched with community agencles that
have some relation to their field of study. A hand-out 1is
distributed to undergraduates at registration which lists
the participating agencies, notes the days and times in
which the work can be done, describes the specific work that
the student would do, and lists the courses in which the
undergraduate can register in order to work at that agency.

For example:

l) Emerson Head Start Center...M - F 9:00 a.m. to 3:00 p.m.
' ...tutor inner-city pre-school aged children on a 1l:2
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CETTING THE FIRST SEMESTER STARTED ~-- WHO DOES WHAT (cont.):

n

ratio as well as small group activities...Register in
Elementary Education 422 or Educational Psychology 503.

2) The City Jail....M,W,F 3:00 p.m. to 6:00 p.m. only...
tuter functionally illiterate adults in basic reading
and writing...Sociology 500 or Econcmics 485.

The project Director also sets the time and place of the first
general meeting of the semester. It is held on campus and all
project participants must attend.

What the undergraduates do:

At registration (indeed, at pre-registration), students choose
one agency from the list of community agencies prepared by

the project Director. They then register in the corresponding
course and will work at this agency for the entire semester.
They attend the general organizational meeting.

What the communitv agencies do:

Agency heads determine which of their staff want tutors and
name a staff member to be the agency representative for the
project. The agency representative attends the general orcan-
lzational meeting.

What the faculty members do:

Facultyv members make a site visit to the community agency
with which they are matched; meet the agency head or agency
representative; attend the general organizational meeting.
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CETTING TEE FIRST SEMESTER STARTED -- WHO DOES WHAT (cont.):

* 6) What the Student Coordinators do:

The Student Coordinators make a site visit to the community
agencies with which they have been matched; meet the acency
head and agency representative; meet the university professors
with whom they will be working; prepare for the first organ-
izaticnal meeting.

(Please note: It is the duty of the Student Coordinator to
handle the day-to-day affairs of the undergraduates at their
agency. They are responsible for scheduling, transportation,
the record keeping of attendance, general communications, etc.
This relieves the faculty members and agency staff of most of
the leg work.)

* The complete list of duties for each project participant through-
out the semester is contained in the Washington Education Froject
"red packet". The duties listed here only pertain to getting the
project started. '

7) The first orcanizational meeting:

All members of the project (faculty, agency representatives,
students, Student Coordinators, and the project Director)
attend this meeting. It is held immediately after registration
for the Spring or Fall semesters.

The project Director first explains the general operation of
the project and then the large group is broken down into groups
by acency. Here the ground rules of the agency are established
by the agency representative ("Yes, you can bring books into
the jail if you first show them to the guard. No, you may not
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CZTTING THE FIRST SEMESTER STARTED -- WHO DOES WEAT (cont.):

bring any cakes."); work schedules and transportation
schedules are arranged; the time and place of the first
faculty seminar is established, etc.

When this organizational meeting is completed, each under-
graduate should know something about the agency in which
they will be working, where it is located, how they are
going to get there, what their days and hours of work are
(students must tutor six regularly scheduled hours per
week...for example, M,W,F 9:00 to 11:00 a.m...they must

sign in and out for each tutoring session...they must make
up any sessions they may have missed), who to see when they
arrive at the agency, and when they see their faculty member
next.

If, at this general meeting, a student cannot arrange suit-
able transportation to the agency, the student must choose
another agency but this agency must be matched with the
department in which the student has alreacdy registered.

The undergraduate should svent the first week of the semester
touring the agency with the agency representative and should
also receive some basic instruction in tutoring methods' from
the faculty member.

Actual tutoring should begin no later than the second week
of the semester.
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GENERAL OPERATION:

This project would be directed by a member of the university
faculty and the courses would be offered on a pass/fail or
credit-no credit basis. As a practical matter, students who do
the reguired work are awarded academic credit. However, the
decision to award credit remains with the faculty member who

is monitoring the student. By the same token, since the agency
representatives are responsible for the people in their care,
they may, of course, refuse to allow university students to
participate at their agency who they feel do not serve the best
interests of their charges.

University students who complete the five requirements of this
course listed in the "red packet" are awarded three credits at
the end of the semester. Students who are not doing the work
properly are informed early on of their deficiencies (poor

attendance, etc.) and are permitted to drop the course or are
given an "Incomplete" if their performance is not made satis-
factory. (In any event, if a student's performance in the com-

munityv is not satisfactory, the student should be withdrawn
from the agency.)

The time required of a faculty member or agency representative
is about 3 - 6 hours per week.

Participation in this project is based on the free choice of

its various members. That is to say, no one would be compelled

to participate and this would include the universities them-
selves, their professors and students as well as the community
agencies and the members of their staffs (for example, individual
classroom teachers, etc.).
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SUCCESS OF THE MIAMI MODEL:

The Miami project ran for four years (1969 - 1973) and sent

over 1,000 undergraduates and 60 professors to 14 city agencies.
A complete list is in the "red packet" but these students worked
as tutors in jails, inner-city schools, migrant camps, homes

for the retarded, etc. in the Miami area. There were measurable

successes such as these:

-- Jjail inmates passed the State High School Eguivalency
Examination and obtained a high school diploma,

-- the reading ability of emotionally disturbed children was
raised two years within 3 - 5 months,

-- retarded children improved their ability to feed and dress
themselves and make their own beds,

-- migrant children who spoke only Spanish gained some skill
in speaking, reading and writing English.

To the general services already provided to these people by the
community, the university students were able to act as that indis-
pensible supplement which brought reliable, day-in-day-out tutoring
to people who could not advance themselves without individual
attention. All the community had to do was provide the base within
which the undergraduates could work.

NATIONAL APPLICABILITY:

This project can be adopted on a very broad scale since the
problems it addresses are national in scope and since univer-
sities and colleges generally are composed of the same organ-
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NATTIONAL APPLICABILITY (cont.):

izational elements, i.e. faculty, students, academic credit,
course registration, etc. Any college, therefore, in any part
of the country can establish this project and can do so without
modification of its existing internal structure.

COSTS:

The administrative overhead of this project is its main cost.
The undercgraduates are not paid for their work (indeed, they
pay tultion to the college to take these courses). There is no
capital outlay since all tutoring takes place in community
agencies which are already established (schools, jails, etc.).

The £financial benefits of this project are easily seen and con-
siderable. They are of two kinds:

-- firstly, there is the transfer of literacy from those who
have it to those who do not. A college student who tutors
6 hours per week as this project reguires creates $90.00 of
real wealth per week (the current rate of pay for a private
tutor in Washington, D.C. is $15.00 per hour; $15.00 per hour
x 6 hours per week = $90.00),

-- secondly, the person who obtains the power of literacy is
now able to create wealth, both for himself and the community,
for a lifetime. As is clearly seen, people without literacy
skills in a literate society are pretty much lefit to pushing
brocms or taking welfare whereas people who can read and
write are able to become steady economic contributors to

the community.

This is not an expensive project to operate. There are virtually
no costs to the community agencies and the colleges can obtain seed
money from one of several Federal agencies to cover initial costs.




The Washington Education
Project

224 Third Street, S.E.

Washington, D.C. 20003

April 5, 1982

(202) 547-3011

Dear Aileen,

These are the preliminary figures I mentioned
the other day. Thanks for the cheering words.

Sincerely,

orman Manasa
Director

Aileen Anderson
c/o James Cicconi
The White House
Washington, D.C.
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THE WASHINGTON EDUCATION PROJECT

Norman Manasa (202) 547-3011
Director April 5, 1982
224 Third Street, S.E. Page 1 of 5

Washington, D.C. 20003

PRELIMINARY BUDGET: One College For Three Years

(This budget projects enrollment at an average of 120
undergraduates per semester for 6 semesters.)

SALARIES:

Project Director (faculty member)
100% of time at $28,000.00 per year x 3 years $ 84,000.00
Retirement at 8.7% $ 7,308.00

$ 91,308.00

College Faculty (4 members)
1/3 of time each

4 x 1/3 x $24,000 x 3 years $ 96,000.00
Retirement at 8.7% $ 8,352.00

$104,352.00

Secretary
100% of time, $14,000 x 3 years $ 42,000.00
Retirement at 8.7% $ 3,654.00

$ 45,654.00

Student Coordinators (average of 8 per semester)
Stipends at $300 per semester
8 x $300 x 6 semesters $ 14,400.00

TOTAL SALARIES PLUS RETIREMENT: $255,714.00




THE WASHINGTON EDUCATION PROJECT

SERVICES AND SUPPLIES:

Consultants (Evaluation)

Office Supplies, copying, communications,
and campus publicity

Instructional Supplies

Equipment Rental (film projectors, etc.)

Travel
--Project Director $ 900.00
--Faculty $1,200.00
-=-Consultants $2,000.00

TOTAL SERVICES AND SUPPLIES:

TOTAL SALARIES PLUS RETIREMENT
TOTAL SERVICES AND SUPPLIES

TOTAL BUDGET, ONE COLLEGE FOR THREE YEARS

TOTAL BUDGET, TEN COLLEGES FOR THREE YEARS

$ 10,000.00

$ 10,000.00

$ 5,000.00
$ 1,000.00
$ 4,100.00

$ 30,100.00

$255,714.00
$ 30,100.00

$285,814.00

$2,858,140.00
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BUDGET ADDENDUM

1) UNDERGRADUATE ENROLLMENT:

Average number of undergraduates per semester:

1 college 120
10 colleges 1,200

Total number of undergraduates over 6 semesters:

1l college 720
10 colleges 7,200

2) HOURS WORKED IN THE COMMUNITY:

Total hours worked per week (120 students x 6 hours per

week) :
1l college 720
10 colleges 7,200

Total hours worked per semester (semester equals 10

weeks)
1 college 7,200
10 colleges 72,000

Total hours worked over 6 semesters:

1l college 43,200
10 colleges 432,000
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3)

4)

VALUE OF TUTORIAL SERVICES (at $10.00 per hour):

Per week:
1 college at 720 hours per week $7,200.00
10 colleges at 720 hours per week 72,000.00

Per semester (semester equals 10 weeks):

1 college $72,000.00
10 colleges $720,000.00

Over 6 semesters:

1 college $432,000.00
10 colleges $4,320,000.00

TUITION RECEIVED BY COLLEGES (at $450.00 per undergraduate

per 3 credit course):

Per semester (at average of 120 undergraduates):

1l college $54,000.00
10 colleges $540,000.00

Over 6 semesters:

1 college $324,000.00
10 colleges $3,240,000.00
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5) PERSONNEL RATIOS:

a) 1 college faculty member to 30 undergraduates per
semester,

b) 1 student coordinator to 15 undergraduates per
semester.

6) A participating college will be asked to provide:

7)

a) rent-free office space,
b) office equipment, furniture, etc.,
c) standard benefits (contributions to FICA, health and

unemployment insurance, etc.) for faculty members who
participate as well as for the secretary.

NEW WEALTH CREATED BY THIS BUDGET:

This project transfers to the illiterate poor the power to
create wealth in a technological age. This new wealth,
created over the course of a working lifetime, is probably
not measurable but it would certainly be immense,
particularly when contrasted with the subsidy the poor
presently require.




The Washington Education
Project

224 Third Street, S.E.

Washington, D.C. 20003

March 26, 1982

(202) 547-3011

Dear Aileen,

I thought to send along this recent comment
regarding this project from Congressman
Stewart McKinney.

Thank you again.

Sincerely,

orman Manasa
Director

Aileen Anderson

c/o James Cicconi

The White House
Washington, D.C. 20500
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'House of Representatives

- THE WASHINGTON EDUCATION
PROQJECT

HON. STEWART B. McKINNEY .

OF COMNECTICUT
IN THE HOUSE OF REPRESENTATIVES

Tuesday, March 23, 1982

@ Mr. McCKINNEY. Mr. Speaker, I am
taking this opportunity to enter into
the ReEcorp my endorsement of the
Washington education project. This is
a tutoring program designed to supple-
ment the existing curriculum in the
District of Columbia’s public school
system. As proposed, it would be
staffed by student participants from
area universities, who pay for and re-

_ceive credit for tutoring in the pro-

gram. It is designed to improve the
basic educational skills of the func-
tionally {lliterate, and thereby enable
them to exist in today’s complex soci-
ety. After a minimal outlay of seed
money, the program is sustained en-
tirely by the tuition payments made to
the universities, by students wishing
to take part in the project. Since a

more detailed description of the Wash-

{ngton education project may be found
in Senator HATFIELD's remarks on page
S2452 of the March 18 Recorp, I will
not labor to repeat it at this time.

The Washington education project is
not the pie-inthe-sky fantasy of a
naive educational planner. It is a pro-
gram based on a similar project—the

summon program—which operated for
4 years in the Miami area. During this
period the summon project was direct-
ly credited with raising the reading
and mathematical skills of hundreds
of students whom it served. The archi-
tect of the summon program is also
the proponent of the Washington edu-
cation project, Mr. Norman Manasa.
Surely, we are all aware of the need
far such supplemental programs in
inner city schools, such as we have

here in the District of Columbia. This
is not to criticize the District school
system, but only to cite the reality of
the situation that exists in many cf
otir schools today. People are graduat-
ing from schools all over this Nation
while unable to read and write at
levels which are reasonably expected
of them. Add to this group the vast
number of students who leave school
before graduating, and it Is easy to
imagine the seriousness of the prob-
lem.

It is becoming increasingly difficult
to employ or train those individuals
who do not possess the basic educa-
tional skills. We must address this
problem before these people are rel-
egated to a life of unemployment and
despair. The future holds no place for
a vast number of people who are with-
out even those basic tools which are
necessary to exist productively in this
increasingly mechanized world. The
education of our Nation's citizens is
paramount if they are to become
worthwhile members of society.

The House Committee on the Dis-
trict of Columbia will hold additional
hearings on both vocational and basic
educational problems here in the Dis-
trict. For these hearings, I have invit-
ed Mr. Norman Manasa to testify on
the feasibility and potential for imple-
menting the Washington education
project. I hope that in the near future
I can come before this body and report
that the program is a reality. Given
the full commitment necessary, I feel
this project may prove to serve as a
useful model for similar programs
throughout the country. It has vast
potential to provide a much needed
boost to this country’s troubled educa-
tional systems. Considering the past
success and the fact that the Washing-
ton ‘educational project can virtually
run itself without the need for costly
Federal subsidy, this ‘seems to be a
bargain we cannot pass up.e@
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The Washington Education
Project

224 Third Street, S.E.

Washington, D.C. 20003

March 22, 1982

(202) 547-3011

Dear Aileen,

Here is the list I mentioned of those in

the White House, the Senate, and the House
of Representatives who have been contacted
about this project. 1In addition, remarks

by Senator Mark Hatfield in the Congressional
Record of March 18, 1982 are attached.

‘I have also been asked to testify about this
project on Thursday, March 25th, before the
Subcommittee on Judiciary and Education of
the Committee on the District of Columbia
and will let you know how things turn out.

Thanks again.

Sincerely,

Norman Manasa

Director
Aileen Anderson S—
c¢/o James Cicconi
The White House ——




THE WASHINGTON EDUCATION PROJECT Norman Manasa

224 Third Street, S.E. . Director
Washington, D.C. 20003 March 22, 1982

(202) 547-3011 , Page 1 of 1

White House staff members contacted about this project:
Office of Mr. James Baker Aileen Anderson
James Cicconi

Office of Mr. David Gergen Maxine Walker
Joanna Bistany

Office of Mrs. Elizabeth Dole . William Triplett

Senate staff members contacted about this project:

Senator Howard Baker Jan Tate

/1 Senator Alfonse D'Amato Rick Nasti

.3 Tim Leeth
Senator David Durenberger Jimmie Powell
Senator Orrin Hatch Howard Matthews
Senator Mark Hatfield Jeff Arnold
Senator Paul Laxalt Barbara Burgess
Senator Claiborne Pell +David Evans
Senator Arlen Specter Kevin Mills
Senator Ted Stevens Mary Ann Simpson
Senator Steven Symms ' Ann Canfield

House staff members contacted about this project:

Minority Leader Robert Michel Bill Pitts

o Committee on the District of John Gnorski
‘ Columbia
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456-2174

456-7113

456-2865

224-4944

224-6542
224-2731

224-4718
224-0749
224-3753
224-3542
224-7666
224-8178

224-3004

224-1528

225-5555
225-7158
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THE WASHINGTON EDUéATIQN
PROJECT

e Mr. HATFIELD. Mr. President,

today I am entering into the RECORD
one of the most worthwhile projects I
have encountered in the private
sector, designed to help the function-
ally illiterate gain the knowledge and
skill necessary to survive in. today’s
world.

The Washington education project is
the brainchild of Mr. Norman Manasa,
a young man with a very good idea. In
4 years of success at the University of
Miami the Summon program, as the
project was called in the Miami area,
assisted hundreds of people in the
basic concepts of reading and verbal
skills.

This program falls in- line with the_
goals the President set during his first
_year in office. Self-sufficiency, less de-
pendence on'the Federal Government, -
and government in general. It allows
the student to understand the real en-
vironment he or she will be encounter-

ing after college. .

The Washington education project ls
an academic program which adds an
experiential component to the human-

‘ities training of college .students by
putting them to work teaching the-
poor to read. Undergraduates -enter
this project by registering in three-
credit, pass/fail courses which marry
the reality and the theory of sociolo-
'gy, education, economics, and so forth,
and which teach college students .
things that cannot.be learned through
traditional classroom - instruction.
Sincé these are elective courses, all un-
dergraduates may participate, regard-
less of thelr major. #

Undergraduates in this project tutor-

6 hours per week in selected communi-
ty agencies as a supplement to the
education programs which are already
in operation in these agencies. The tu-
toring is done on a regular schedule

throughout the semester and the un-

dergraduates sign in and sign out for :
. each - tutoring session.- In addition,

they meet each week in a seminar with

their monitoring professor where the
theory of the humanistic discipline in
which they are registered is explained
- in light of their experience in the com-
munity.
" The undergraduates benefit in four
ways:

First, they obtain real-world experi-
ence which gives them a fuller under-
standing of the humanities;

Second, they obtain an experiential
background which will help them to
choose a major and a career; )

Third, they obtain an entry into the

world of work and postgraduate em-:

ployment; .

Fourth, they learn compassxon by
being compassionate. -

In addition, this project does not
provide the illiterate poor with more
subsidy; rather, it provides them with
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the kind of real help which' they des-
" perately need. One must be skilled in

- reading, writing, and mathematics in

order to create wealth in a literate so-
clety. Without these skills, the poor
-will always remain poor regardless of
whatever other help they may obtain
and they cannot learn these skills
without Iong-term individual tutoring.
Since academic credit guarantees the
attendance of the undergraduates as
well as the expertise of the university
faculty, the Washington education
project provides the flliterate of the
community with reliable and compe-
tent help at no cost to them.

This project has two economies: One
that might be called the microecon-
.omy and one that might be called the
macroeconomy: The microeconomy is,

that economy of operation which is at

the heart of this project in that there:
is no capital expenditure to erect new’
buildings or to rent storefronts; there
is no outlay for books or special
. consultants; the tutors are not paid—
indeed, they pay tuition to take the
courses which permit them to do the
tutoring. There is no time wasted ar-
guing over experlmental teaching
methodologles 3
Washington: education project

uses the buildings—notably the public
schools—that already exist, the books
that have already been purchased, and
the teaching methodology that is al-
ready in operation. The -classroom
teacher tells the undergraduate which
of the students is to be tutored, and in
‘what subject, and with what book, and
the tutoring takes place in-the class-
room with the learning environment.
in force and the classroom teacher
right there to provide whatever help .
may be necessary. =
There mysterious about
this tutoring process. It is done at the
level of helping the neighborhood kids

with their homework and is an honor- -

able method of instruction as old as

.learning itself. Even Alexander the
+ Great had a tutor. §

And this may be the only project of

which the Senate has heard that

"brings its own money with it; that is to
say, the tuition of the undergraduates.
It would probably require outside
funding to get this project started at

various colleges but the tuition of the

students could maintain the project, if
a college so chooses. after seed moneys
are ended. -

But it is the macroeconomy, one
that is external to this project and na-
tional in scope. For.200 years, people
in this country could create wealth
even if they were illiterate since the
nature of work itself requir vast
numbers of- workers to lift, move,
plant, and reap the things that the
Nation produced. Even as the country
changed from an agricultural society
into an industrial society and workers
moved from the farms to the factories,
this held true. It is the modern age,
however, that sends the great ma-
chines and robots to. do the manual
labor of the Nation so that, as each
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day passes and as each new computer-
ized marvel is iIntroduced, the illiterate'
become less and less able to create -
wealth in any form.

The United States, if it is to remain
a leader in the marketplace of the
world, no longer, has the luxury- of
keeping great numbers of its citizens
illiterate. These people must be made
literate for the technological era or
they will likely become a vast, unem-
ployable, and, eventually, ungovern-
able mass which will have to be sup-
p})rted for their entire lives by the rest
of us.

This {8 & burden t.hat the Nation

cannot bear. But how are these people -

to be made literate? Clearly, they re-
quire individual tutoring since they
have not learned to read and. write,

and will' not learn, in & group setting. -

And where are we to find the thou- ‘
sands of tutors that are needed? Since
the tutors must be literate themselves,
there are only three places to look. )

The literate people who work for a
. living have the ability to tutor, but .

they cannot because they are produc-
ing. There is also a great number of
literate retired Americans who could .
do the tutoring but, since tutoring re-
quires the tutor to appear day after -

day for a long period of time, these ~

tutors, in order to be both reliable and
manageable, would have to be paid.

This would necessitate a $1 billion

Government program with a national
bureaucracy, something clearly out of
the question today.

The last group, is the college under- ;
graduates, literate, talented, enthusi-
astic, and very willing, I believe, to
serve if asked to do so in a sensible
fashion. And, with 10 million under--
graduates at 3,000 colleges across the

“country, large enough to meet the il-

literacy problem on its own scale. Un-
dergraduates generally take eight elec-
tive courses during their college years;
there is no reason why two or three of
these courses cannot be devoted to
this sort of a project.

At present, the undergra.dua.tes re-
quire some subsidy but create no
wealth, although they are preparing
to do so upon graduation. Under this
project, these same undergraduates
would enroll in elective humanities
courses where they would create vast
new wealth by teaching reading, writ-
ing, and mathematics to the illiterate
poor. And the undergraduates, them-.
selves, would get a better education in

- the bargain.

‘For the same dollar investment on
the part of the Nation, thousands of -
undergraduates, on a purely voluntary

'basis, would work in community agen-
.cles all across America which desper-

ately need the tutorial help this gen-
eration of college students can pro-
vide. I should add that this is not a
dream but a description of a model
project that has already worked and
one that had undergraduates tutoring
in jails, ghetto schools, Head Start
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centers, migrant camps, and homes for
the emotionally disturbed.

The Washington education project
reduces the economic riieforic of the
day toa workable program. Under this
project, the human capital of under-
graduates would expand the base of
the economy by transferring to the
poor the power to create wealth,
thereby turning taxeaters into taxpay-
ers. This is a worthy project that pro-

vides - undergraduates with an educa-

tion in life, teaches them compassion,
and heals the wounds of those who
suffer.

*  Mr. President, I submit for the
REcorp information about the project..

The information follows:

THE WASHINGTON EDUCATION PROJECT

; - 1. DESCRIPTION :

(1) A better way to educate college stu-
dents during part of their training in the
humanities is to put them to work in the
community, under the guidance of profes-
sors, téaching the poor to read.

(2) This work will provide undergraduata
with an experiential component to tradi-
~tional classroom instruction. At the same
time, it will help them to learn their imme-
diate responsibility to care for another
 (3) Poor people—the imprisoned, the fllit-
erate, the retarded and the destitute—will
receive competent and reliable help on a
large scale. There are thousands of college
students in the District of Columbia (and
many more across the natibn) who are able
- and available to teach people to read.

© (4) Expenditures for higher education
would yield greater productivity. Instead of
“preparing” students for life through tradi-
tional classroom instruction year after year,
these funds would get undergraduates z
‘better education by having them actually d
productive and essential work.

(5) The economics of .the times support
such an effort. College students and the
poor constitute two distinct groups which
consume great quantities of wealth pro-.
duced by the society-at-large but which pro-
duce little wealth themselves. This project
is an attempt to “transfer wealth” by
having college students pass on to the poor
their skills in letters and numbers. The poor
will then be able to create wealth in their
own right since they will have the skills
which are essential to the production of
goods and services in a literate society. They
will then be able to advance themselves
through their own efforts and, at the same
time, help to support the nation in the mar-
ketplace of the world.

(6) The program proposed here actually
works. An experimental model ran for four

_ years (1969—1973) at the University of
N Miami and such a program eould work in

the District of Columbia and at colleges |

across the nation.

II. WHAT A STUDENT IN THE WASHINGTON
EDUCATION PROJECT IS.REQUIRED TO bO
" Students who participate in. this program
do so by enrolling in a three credit, pass/fail
course in one of several hurnanities depart-
ments. In order to receive the academie
credit, students at the Miami project were
required to:
(1) Tutor six hours each week for the se-
mester;
- (2) Att.end one seminar with the. supervis-
ing professor each week;
(3) Submit a one-page report each two
weeks;
(4) Maintain a private journal of their ex-
periences; and
(5) Submit a final paper at the end of the
semester,

. Dl'Qlect-
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Eligibility
All university students, with the exception
of first semester freshmen, were eligible to
take this course each semester of their un-

dergraduate career. It did not matter what

their major field of study was.

III. REPRESENTATIVE COMMUNITY AGENCIES

College students in this program do tutor-
ing and they can do it effectively in almost
any community setting. Below is a repre-
sentative list of agencles from the Miami
project:

(1) The After School House—a community
school for young children in the impover-
ished area of South Miami; s

(2) Boystown—a home for deperdent boys

" maintained by the Catholic Arch-Diocese of
Miami;

(3) Carver Junior High School—an inte-
grated county school for seventh and eight

graders;

(4) The Dade County Ja.il—llteracy train-
ing in the men’s division;

(5) The Dade County Jall—llt.eracy train-.
ing in the women’s division;

-(8) The Dade County Stockade—sentenced
prisoners are prepared to take the State
high school equivalency examination; -

(7) Haven School for the Retarded—a pri-
vate facility for moderately handicapped
children and adolescents;

8) JR.E. Lee Community School—a
county school for emotionally disturbed

- children;

- (9) Montanarl Residential - Treatment
Center and Clinical School—a private facili-
ty for emotionally disturbed adolescents;

(10) Saint Alban’s .Day Nursery—a day
care center ih the Black communlty of
Coconut Grove;

(11) South Miami Junior High Schoel—a
newly-integrated county school; ’

(12) Spectrum House—a private, residen-
tial treatment centqr for people ndd!cted to
hard drugs;

(13) Tucker Elementary—a newly ‘inte-
grated county school for grades K4

(14) Dade County Youth Hall—a deten-
tion center for juveniles. -

vmmsﬁmm-mmu's WHICH MIGHT-
I PARTICIPATE IN THIS FROJECT

Humanities departments which partici-
pate in this program would register students
in a three credit course on a pass/fail basis.
Departments which might participate are:
(1) Sociology,! (2) Economics,! (3) Speech,?
(4) Elementary Education,?® (5) Educational

Psychology,! (8) Education: Administration ~

and Curriculum,! (7) Psychology, (8) Ameri-

can Studies,! (9) Philosophy, (10) Manaze-

ment,! and (11) Geography.!

V. THE ORGANIZATIONAL COMPONENTS OF A
SINGLE COLLEGE PROJECT WITHIN THE WASH-
INGTON EDUCATION PROJECT
When established at a college, this project

would have five parts. They are:

(1) The Project Director—holds ‘responsi-
bility for the operation of the project.

(2) The Faculty Representa.tlves—meet
each week with their assigned students in
order to provide the theoretical background
for their experiences, as well as supervision,
review, advice and evaluation. They also
make site visits,

(3) The Student Agency Coordinators—
these students already have had one semes-
ter's experience in the project as a regular
student. They now assume the responsibili-
ty for the operation of an individual com-
munity agency. They schedule work hours
for the other students, arrange transporta-
tion, keep attendance records, manage com-

. munications, and help set up effective tutor-

ing situations.

! Departments which participated in the Miami
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(4) The Agency Representatives—these
are staff members appointed by the commu-
nity agency who have primary responsibility
for effective placement for each college stu-
dent within the agency.

(5) The Participating University Stu-
dents—those who enroll for the course and
choose, from a list of community agencies,
where they will tutor for the semester.

(Please note: In the operation of an
agency, the Student Coordinator does most
of the leg work. The time required of a fac-
ulty member or agency representative,
therefore, is about 3-6 hours per week.)

V1. WHAT IS LEARNED THROUGH THIS PROGRAM
The education which takes place in the-

program proposed here is of two kinds: that
which the university’ student’obtains,:and
that which is obtained by the people in the
community. -

(A) The Education Obta.ined By The Uni-
versity Student:

(1) This program centers on the human

fties and permits students to “learn by

doing.” It blends reality and classroom
theory at the same time by giving students
experience in the world beyond the campus
against which to measure the value of aca-
demie instruction. )

(2) Students learn compassion by being
compassionate. They learn their immediate
responsibility to care for another. In this

way, students take some first steps out of

the artificially prolonged adolescence of the
college years.

(3) Students learn about other cultires. -

within our society and learn not teé be so
afraid of them. This knowledge is essential
if & multi-cultural soclety such as.ours is to

. work,

(4) Students_learn about their own abili-
ties and, therefore, can make more knowl-

edgeable career decisions. They can also.

take an initial step toward eventual job
placement for themselves.

(B) The Education Obtained By ’I'he Com-
munity Resident:

(1) Community residents receive regular
and competent training in the use of letters
and numbers, skills which they must have if
they are to advance themselves in a literate
soclety.

(2) By working day after day with some-
one from another culture, they learn not be
80 afraid of that culture.

(3) The poor gain a greater appreciation
of their own worth because they see them-
selves obtaining basic skills, and also be-
cause someone else thinks they are impor-
tant and demonstrates this by providing
competent help over a long period of time.

VII. SOME ECONOMIC ARGUMENTS FOR THIS

PROJECT

‘@) The value of the tutoring which the
college students will do is measurable in dol-

lars. A tutor for a grade school child in-

Washington, D.C., for example, presently
earns $15.00 per hour. A college student in
this program would tutor six hours each
week and, thereby, praduce $90.00 per week
in real wealth.

(3) This program envisions projects at in-
dividual colleges which will continue after
“seed” monies are withdrawn since the basie

. source of funds for any course offering (i.e.

the tuition of the students) will still be
there.

(3) Using iInformation which already
exists, we could demonstrate how much
wealth a literate person creates in a lifetime
as opposed to that created by an illiterate or
functionally illiterate person. Thus, we may
be able to measure the amount of wealth
which the college students in this program
will make it possible for others to create.




~ dent’s experience in the community.
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(4) Literacy is basie to the production of
wealth. If people are not trained in the use
of letters and numbers, the nation will not
be able to produce the goods and services
necessary to support itself. Inflation will
continue to increase, our position in the
world will be eroded, and the value of the
dollar (as seen, for example, m the pension
and social security disbursements of the
future) will be greatly diminished.

PROJECT OBJECTIVES

(1) To offer all university undergraduates,
regardless of their major field of study,
courses in the humanities which will put
them to work, under the guidance of univer-
sity professors, teaching the poor to read.
This is an attempt to marry experience and
theory in individual humanities eourses.
Students would $utor six hours per week in —t2¢ :
an established community agency where ¢4) What the commurily agencies do®
they would directly experience the “reality”  Agency heads determine which of their
ofoneofthehumanisﬂcdlsctpunes.lnuldt ‘staff want tutors and name a staff member
“tion, the students would meet with their to be the agency representative for the pro- .

Education 422 or Educational

503.
(2) The City Jail: M, W, F 3:00 p.m. to 6:60
only—tutor functionaly illiterate
adultsinbasicreadingmdwrmnc.Soanlo
gy 500 or Economics 485.

The project Director also sets the time
and place of the first general meeting of the
semester. It is held on campus and all pro-
Ject participants must attend.

(3) What the undergraduates do®

At registration (indeed, at pre-registra-
tion), students ehoose one agency from the
list of community agencies prepared by the
project Director. They then register in the
corresponding course and will work at this
agency tor the entire semester. They attend

organizational meeting.

groub activities. Register in Elementary
Psychology

. maonitoring professor each week in a semi- mrheacencyrepresentsuveattendsthe
organizational

nar where the theory of the academic disel- general

meeting. -
pline would be expiained in light of the st.u-

- 65} What the facuily membersde® ,

These are as. t} it pasa/fail mwmm;'m%t;&e

community

courses which may be taken by undergrad- matehed: mee; sgency head or sgency’
uates as electives or.as part of their major representative!' afazndthe ma'dozr:‘mizao
or minor field of ‘study. The final decision t.bnﬂmeetint'. . ;
on these matters would rest, of course, with ¢6) Whet the Student Coordinaters do®
the individual university.

¢2) To permit university students to learn 'I'he Student Coordinators make a gite
compassion by being compassionate. visit to the community agencies with which .

(3) To provide large-scale, competent and they have been matched; meet the agency
reliable tutorial help to the illiterate of the ~head and agency representative; meet the
community at no cost to them. These are umiversity professors with whom they will
the people who canneot read and write now
and probably never will without day-after-
day, long-term individual tutoring.

tional meeting.
o Ficae Bt T o e ity of the Bt
. T tor e the
GETTING THE FIRST sm:s;:m STARTED—WHO  or4he undergraduates at their agency. They
DOES WHAT, are responsible for scheduling, transporta
- (1) What you can do - tion, the record keeping of attendance, gen-

You may already know someone at your eral communications, etc. This relieves the
local college or university. If not, the Dean faculty members and agency staff of most
of the School of Arts and Scienees i3, per- of the leg work.)
haps, the most likely person to see. This (7) The first omnizuuout meeting
projeet involves the several humanities de- All members of the project (faculty,
partments and these are usually found agency representatives, students, Student
within this School. Before doing this, how- coordinators, and the project Director)
ever, the Washington Education Project will attend this m
be happy to send you the “red packet” g .
which contains the detailed internal struc-
ture of the project in outline form.

To get started, this project only needs one
or two professors from one or two depart-
ments and, perhaps, 10-30 undergraduates. -
There should be at least two community

» The project Director ﬁrst explains the
general operation of the project and then
the large group is broken down into groups
by agency. Here the ground rules of the
agencies prepared to receive the students. m{‘:ﬂy‘,ﬁ..&; te:b u;:lfd c:.: télrfng"g emn:ﬁ'e&

(2) What the project Director does® the jail i you first show them to the guard.
The project Director at each university as- No, you may not bring any cakes.”); work

- ranges with individual community agencies schedules and transportation.schedules are

(schools, jails; Head Start Centers, facilities arranged; the time and place of the first fac-
for the retarded, etc.) to provide tutors as'a ulty seminar is established, ete.

supplement to the base teaching staff of the =~ When this organizational meeting is com-
agency. University departments are pleted, each undergraduate should know
matched with community agencies that something about the agency in which they
have some relation to their field of study. A Wwill be working, where it is located, how
hand-out is distributed to undergraduates at they are going to get there, what their days
registration which Hsts the participating and hours of work are (students must tutor
agencies, notes the days and times in which six regularly scheduled hours per week .

the work can be done, describes the specific for example, M, W, F 9:00 to 11:00 am. . . .

— work- that the student would do, and lists they must sign in and out for each tutoring

the courses in which the undergraduate can session. .
register in order to work at that agency. they may have missed), who to see when
For example: they arrive at the agency, and when they
¢1) Emerson Head Start Center:—M-F 8:00 see their faculty member next.
am. to 3:00 p.m.—tutor inner-city pre-scheol  H, at this general meeting, a student
aged children on a 1:2 ratio as well as small cannot arrange suitable transportation to
the agency, the student must choose an-
other agency but this agency must be
matched with the department in which the
student has already registered.

. they must make up any sessions

*The complete Ust of duties for each project par-

ttcimnt throughout the semester is contained in
the Washington Education Project “red packet™.

Thedmlunstadhereonlyptrtahmmﬁncthe

project started. week of the semester touring the ageney
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be working; prepare for the ﬂrst organiza-

The unde ruadxmteshouldspendtheftrst»
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with the agency representative and should
also receive some basi¢ instruction in tutor-
ing methods {rom the facuity member.
Actual tutoring should begin no later than
the second week of the semester.
GENERAL OPERATION

This project would be directed by a
member of the university faeulty and the

courses would be offered on a pass/fail or-

ty member who is monitoring the student.

By the same token, since the agency repre-

sentatives are responsible for the people in

their care, they may, of ecourse, refuse to

allow university students to participate at

theiragencywhotheyfeddomtmthe
chargea.

- best interests of their

University students who complet.e the five
requirements of this course listed in the
“red packet” are awarded three credits at
the end of the semester. Studerrts who are

any everit, if a student’s performance in the
community is not satisfactory, the student .

m rentesentatlve is about 3-8 hours per'
week,

Participation -in this projeetm based on
the free choice of its various members. That
lstosaya:gonewouldbecompeﬂedm

dentsuwenastheeommuniwasemdesmd
the members of their staffs (for example.
individualchssroomteachers.etc.).
: SUCCESS OF THE MIAMI MODEL

The Miami project ran for four years
(1969-1973) and sent over 1,000 undergrad-

. ustes and 60 professors to 14 city agencles
A complete list Is in the *red packet” but -

these students worked as tutors in jails,
inner-city schools, migrant camps, homes
for the retarded, etc.,, in the Miami area.
There were measurable successes such as
these: jail inmates passed the State High
Sechool Equivalency Examination and ob-
tained a high school diploma, the reading
ability of emotionally disturbed children
was raised two years within 3-5 months, re-
tarded children improved their ability to
feed and dress themselves and make their
own beds, migrant children who spoke only
Spanish gained some skill in speaking, read-
ing and writing English.

To the general services already provided _

to these people by the community, the uni-
versity students were able to act as that in.
dispensable supplement which brought reli-
able, day-in-day-out tutoring ¢o people who
could not advance themselves without indi-
vidual attention. All the community had to
do was provide the base within which the
undergraduates could work.
NATIONAL APPLICABILITY ‘

This project can be adopted on a very
broad scale since the problems it addresses
are national in scope and since universities
and colleges generally are composed of the
same organizational elements, i.e., faculty,
students, academic credit, course registra-
tion, etc. Any college, therefore, in any part
of the country can establigh this projeet and
can do so without modification of its e:usb-
ing interna}l structure.

COSTS

The administrative overhead of this proj-
ect is its main cost. The undergraduates are

i
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not pald for their work (indeed, they pay tu-
ition to the college to take these courses).
There is no capital outlay since all tutoring
ta.kes place in community agencies which

are already established (schools, jails, etc.).

The financial benefits of this project are
easily seen and considerable. They are of
two kinds:

Firstly, there is the transfer of llt.eracy
from those who have it to those who do not.
A college student who tutors 6 hours per
week as this project requires creates $80.00
of real wealth per week (the current rate of
pay for a private tutor in Washington, D.C.
is $15.00 per hour; $15.00 per hour x (] houru

. per week =$90.00).
Secondly, the person who obtains the

power of literacy is now able to create.

wealth, both for himself and the communi-
ty, for a lifetime. As is clearly seen, people
without literacy skills in a literate society
are pretty mueh left to pushing brooms or
taking welfare whereas people who can read
and write are able to become steady eco-
nomic contributors to the community.

‘This is not an expensive project to oper-.

ate. There are virtually no costs to the com-

. munity agencles and the colleges can obtain

seed money from one of several Federa.l
,agenclest.ocoverinmal eost;.

THE st'nxcr or COLUMBIA,
; Washington, D.C., September 21, 1981.
NoORMAN MANASA,
Director, The Washington Education ij-
ect, Washington, D.C.
- -Dmar MR, MANASA: Yourpropos&ltomt.
academic eredit to university students for

tutorial activities in public institutions is an- -

intriguing idea. A city such as ours needs a
literate citizenry if it is to remain a vibrant
place in which to live. People, especially our
youth, must be able to read and write if
they-are to have some control over thelr
own lives and to obtain work that has both
meaning and dignity. I encourage

programs,
such as the Washington Education Project, .

which might enhance these critical skills in
our city’s public school students.

leges and universities which your project en-

" visions. Working through accredited univer-
sity courses and under the supervision of -

their professors, these students would seem
to be a pool of potential excellent tutors
providing a vital public service.

As the Mayor, I exercise no control over
the operation of the public school system.
Policy-making authority and direct supervi-
sion of the school system’s programs are
vested by law in the Board of Education. I
suggest that you work closely with the Su-
perintendent of Schools, Mrs. Floretta D.
McKenzie, to secure her support for this
effort. ~

You have my good wishes for the success
of this project. Please contact my Special _
Assistant, Patricia E. Miner, if you need any
further help in developing your prozra.m.

Slncerely
Munon S. BARRY, Jr..
Mayor.

Dtsmcr or Cox.mu PusLic
- ScHOOLS,
OFFICE OF THE SUPERINTENDENT,
- Washington, D.C., August 25, 1981 /
Mr. NORMAN MANASA,

Director, The Washington Education Pml- ]

ect, Washington, D.C.

DEeAR MR. Mawasa: 1 write to thank you
for your explanation of the Washington
Education Project and to encourage the
work of this project within the Public
Schools of the District of Columbia.

This project seems to be a workable effort

since it would draw undergraduates from .

~
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the local colleges who as part of their train.
ing in the humanities, would tutor children .
in the city school system. Since these under-

graduates would do this essential work for

course credit and under the general supervi-
sion of university faculty, I believe they
woyld be both reliable and effective. Cer-
tainly, the community representatives who
participated in the Miami project seem to
support this view.

There is no doubt that this sort of inten-
sive tutorial instruction, done in the class-
_room as & supplement to the work of the
teacher, would be of great help to our stu-
dents. But it is also beyond question that
working with District school children for a
semester would provide a profound educa-

tional experience. for t.he undergraduates

themselves. -

I would be happy" to provide whatever-

-help I could and hope you will keep me ad-
vised of your progress.
Sincerely,

~  FLORETTA D, McKnm.
~  .Superintendent QfSchook. -
- % C’Melstate School Of.ﬂcer

T —

< A

«

U.8. anr:. .
Cmnmmee on Labor and Human
Resources,
Wuhtng&m. D.C., January 1982,
To Wham It May Concern:

The Washington Education Project may
hold some of the answers to the problems
we face as a nation, and I thought you
would want to know about it. - °

This project enrolls undergraduates in
three credit humanities courses and sends

them to improverished community agencies’

to teach the illiterate poor to read and
write. For the undergraduates, it is a course
that combines experience with classroom
theory. They wauld tutor six hours per
week but they would also meet with their
monitoring professors in weekly seminars
where they would hear the theories which
attempt to explain the world beyond the
campus walls. Since this is an _elective
course, it is open to all college students, re-
gardless of their major field of study.

The undergraduates, I believe, need this
sort of experience in order to understand
the value of their classroom instruction. But
there are other things to learn in college
and undergraduates need to do this sort of
work so that they may learn the obligation

that citizenship imposes upon those who

live in a free society, and so that they may
learn compassion through the act of com-
passion.

This project also holds great promise for -

the dispossessed of America. It cannot be

denied that literacy is basic to the creation .

of wealth, particularly in an increasingly
technological society where computers are
doing so much of the work that had been
done manually for many generations. Those
who are not skilled in the use of letters and

" numbers are slowly becoming unable to

create wealth in any form and must be
cared for by the rest of socfety. There may
have been a time when teaching these
people to read, write and compute was con-
sidered to be an option. Today, it is a com-
pelling necessity that will not go away.

I belleve college students would be quite
able and very willing to take up this respon-
sibility. As with any other generation of
Americans, they need only be asked to serve
and to be given the workable means by
which to do so. The Washington Education
Project may be the kind of project through
whichmuchofthlsworkambeaccom
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plished, and I would be happy for wh;tever‘
cqnddé::ation you would be able to give it.
Cunom Pn.t.
SUMMON
This report was written by Mr. Cha.rles F.
Collard, Administrative Supervisor of the
J.RE. Lee Community Center, a Dade
County school for emotionally disturbed
adolescents. It was written in 1972 or 1973.
Please see page 2 of this report.

(SUMMON was the name of the Miami
project that ran from 1969—1973). s

The SUMMON Program has been func-
tioning at J.R.E. Lee Center for more than
five semesters. The tutors have been under
the supervision of a University Professor,
Student Coordinator, and our school’s Rend- )

.

The tutors work in one-to-one sltuntions
with our emotionally disturbed, junior high
students. They are remediating those stu-
dents who are reading on primer to third
grade levels. Their two-fold objectives are to
establish rapport with strong interpersonal
relationships and to remediate the deficit-

Since all of the tutors are freshmen -~

through juniors and have had no prior
teaching experiences, our program is so
structured as to allow them freedom for in-
novative techniques within a framework of -
accepted educational practices. They are in- -
structedlntheuseofourreadmtmethodx !
and materials by the.Remedial :
teacher and the University advisor. In addi-
tion, the tutors meet in bimonthly evening
sessions to discuss interpersonal and in-
structional dynamics with our teacher and’
the advisor. - N
The tutors work with their- atudent.s for

one forty minute period each school day. -~ -

They have continued to be extremely con-
scientious about meeting their schedules, -
The service that the tutors perform is irre-
placeable. They bring a vital freshness and
objectivity to our students’ situation, which -
is often lost with “volunteer” organjzations.
Their help makes possible the individual at-
tention and instruction that our students so
n

eed.

Because of these factors, our remedial
reading students have had reading. level
gains of one to two years within a three to
five month period of tutorage. Since we-

‘have a real need for the SUMMON people

in providing a more comprehensive and ef-
fective program for our students, Lee

Center tries to be the first in line when the

tutomareasmgnedatthebeginnm:ofase-
mester.

- THE CENTER FOR THE S'nmr or
DEeMocRATICT INSTITUTIONS/THE
FUND yor THE REPUBLIC, INC.,

. August 31, 19?9.
To Whom It May Com:em.

As one who has written extensively about
the problems of inner city education, and
has been a front-line observer of the efforts
to effectively desegregate our public school
systems, I have seen one program that
seemed to me to give realistic promise of
preparing socially handicapped children to
take advantage of new educational opportu- -
nities opened to them under court order.
This was launched ten years ago by Norman
Manasa, who enlisted University of Miami
students to provide one-on-one or small
group tutoring for children deficient in
verbal skills.

Manasa’s program was in operation, with
the support of the University administra-
tion and various public and private agencies
in Dade County, for four years—enlisting
‘the active participation of over one thou-
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sand university students and sixfy faculty
members. The ability to improve verbal
skills is attested by experience In some of
the most diffieult circumstances, including
those found in juvenile correctional institu-
tions as well as inner city public schools.

The arguments for expanding this effort
seem to me compelling:

(1) Such instruction does not require pro-
fessional " qualification; any literate adult
can readily acquire the skills needed to drill
youngsters in reading and writing.
~ (2) The program can be adapted to chil-
dren of any age, from kindergarten through
high school—and is certainly suitable for
the critical earliest yeara.

(3) The activity complements the regular
school program by providing the individual,
time-consuming attention that is clearly
beyond the capacity of teachers burdened
with the usual full-time class load.

(4) The instruction is basic. Without ade-
quate gerbal skills education is impessible.
And if a child can be helped and inspired by
tutelage he will acquire the incentive and
self-discipline the educational system re-
quires.

The program as Manasa concelves it could
provide a bridge- between white and blaek

‘middle-class young people and the multi-

racial underclass in the ghettoes. It is not
inconceivable that it might provide the kind
of spark that moved an earlier generation of
college students to respond to the appeal of
publie service in the days of the Peace
Corps. In any case, Manasa has a track
reeord that should command the attention
of anyone who is concerned over the polar-
ization of racial attitudes—the predicted di-
vision of our major cities into separate, hos-
tile black, white, and now brown eommunl-

ties,
v Hmu S.A.smlon.

METROPOLITAN Dm: CoUNTY, Pu.
CORRECTIONS AND REBABILITATION
DEPARTMENT,

Miami, Fla., February 28, 1973.
To Whom It May Concern.

-In 1970 I had the pleasure of meeting Mr.
Norman Manasa who brought into the three
(3) institutions, under our control, a pro-
gram known as “SUMMON.” This program
consisted of college students, hand picked
by Mr. Manasa, to deal on a one to one basis
with clients of our institutions that were
having problems comprehending subjects
being taught by school board instructors.
Mr. Manasa showed great ability in discov-
ering our clients disabilities and then pick-

.ing the best individual on his staff to deal

with the person/s problem: This program
was in progress for a three year period and
was one of the most successful programs
that was ever developed in or institutions.
We-are sorry that Mr. Manasa and his pro-
gram was discontinued.

Mr. Manasa proved to be one of the most
devoted and understanding people that we
have ever had from the outside world, to
come into our institutions and deal with
inmate problems. :

I would not hesitate to recommend Mr.
Norman Manasa for any position he is desir-
ous of seeking.

Sincerely,
PATRICK C. GALLAGHER,
Assistant Director.

MiaM1-Dape CoMMUNITY COLLEGE,
DiIvisioN OF STUDENT DEVELOP-
MERT/LEARNING SUPPORT SERV-

ICES, ) )
Miami, Fla., February 26, 1979.
To Whom It May Concern.
It Is a pleasure for me to endorse and sup-
port the efforts of Mr. Norman Manasa to
develop a bread-based program. eombining
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edueationally sound experience of college
students with service to t.he needy of the
community.

I had an opportunity to observe his model
program in operation at the University of
Miami for several years and, as & profession-
al educator, believe that it offers particular-
ly advantageous opportunities for students
in the soctal sciences and humanities while
being of relevance to any individual wishing
to contribute to the needs of general soei-
ety. .

A major undergirding principle of the pro-
gram is that it vividly demonstrates possi-

bilities for successfully integrating segments -

of our society who have skills to offer those:
within the society who are of greatest need
in a manner beneficial to both.

I believe that it is equally important to
hote that this program is “exportable’” to a
variety of educational institutions at the
higher education level. The concept could,
in my opinion, be successfully implemented
at the community. college, the four-year col-
lege and the university levels with equal
measure of suceess. In fact, I would be most
supportive of & model program of this type
being established here at Miami-Dade Com-
munity Col.leze.
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in those countries claim benefits both to
those who are taught and to those who
teach. They also see it as 2 way of bringing
their people together, across class lines.

“I've been talking mostly about reading,
but the program doesn’t have to be limited
to that,” Manasa said In a recent interview.
“It could work just as well with writing,
fractions, using a dictionary—virtually any-
thing that students need to drill on.”

How does he suppose that inexperienced
college students would be able to do what

professionally trained educators have been -

unable to do?

“The great advantage a tutor has is being
there day after day with the same few chil-
dren in an atmosphere of continuity and
cencern. Teachers have 30 kids on maybe
five distinct levels of achievement, plus al?
their bureaucratic responsibilities. They
cant impart the personal element, but a
tutor can do it extremely well. . . . We're

talking about the transfer of skills, of
course, but also about a value systenr that -

says education is important.”

Nor would it matter that the tutors lacked
specific teac!
would be working right in the classrooms

* under the direct supervision of the teacher.”

Nxcnous D, Gmrn'
Dean, Studenrt Developmend/Learning
Support Servicex. North Campus..

(From the Waskmtbon Post, Dec. 21, 1981)
MAayex JOBERNY CouLd Reap Ir .
. (By Willlam Raspberry)

Norman Manasa has an idea that he
thinks would boost the education of inner-
city children, reduce adult illiteracy, supple-
ment the training of college students and
uplift the entire community—all without
costing very much money.

He’s disappointed, t.hough hot yet discour-
aged, that he hasn’t been able to sell it.

What Manasa, a 35-year-old-machinist and
college dropout, has in mingd is simplicity
itself: give college students academic credit
for teaching nonreaders to read. He would
have undergraduate tutors spend six hours
a week in selected community agencies—
ranging from public elementary scheols to
St. Elizabeths to the D.C. jail. Their effarts
would be under the supervision of the
agency and would be monitored by a profes-
sor at. their university. While the course
supplement would be elective, participants
would have to attend every tutorial session
or make up the work later.

Aside from the obvious benefits to t.hose
tutored, Manasa says, the college students—
mostly humanities majors—would gain real-
world experience. They would learn some-
thing about how their community operates,
and they would learn compassion.

" Public officials (including Washington’s

Mayor Marion Barry and Superintendent of '~

Sehools Floretta McKenzie) have been sup- |
portive. But so far, he has not been able to'!
sell any local university on trying it out— !
even though he claims four years of suecess \
with it at the University of Miami.

The trouble, he says, is that eollege offi- :
cials are reluctant to view it as an academic |

‘program. But Manasa says the “‘academic-

credit part is vital”—and also entirely justi-:

. fiable. “The program operates on the prem- |

ise that a student who tutors six hours.a :
week, who has seminars and makes reports
and has his efforts critiqued, has learned |
something—even if that something is not.
gradable.” \
In some ways, Manasa’s approach is remi-
niscent of literacy efforts in some Third
World countries—Ethiopia and Somalia, for

instance—where college students work to .

educate the peasant population. Authorities

He estimates that the program would cost
$150,000 for two years, with 80 undergrad-
uates per semester.

hing skills, he said “They -

And what's is it for Manasa? “I'd be kappy

to attach myself to the sponsoring universi-

ty and help any way I could. But they could
also do it without me. I wouldn't insist on
being part of the bargain. As for the money,
the program brings its own money with it in
the form of undergraduate tuition, so 8
really wouldn’t cost very much extra.”

The hardest part, he said, is to sell the

nizations in Miami were most enthusiastic”
about the program.” he sald. “We had a
waiting. list of 54 agencies that wanted our
services. And no wonder, they know ‘it
works. In one school for emeotionally dis-
turbed junior high students, we were able to
achieve reading gains of one to two years in
only three to five months of tutoring.” -

Whether he is able to sell the program co
university officials, he has convfneed Super-
intendent McKenzie. -

‘“There is no doubt that this sort of lnten-
sive tutorial instruction, done in the class-
roonr as a supplement to the work of the
teacher, would be of great help to our stu-

dents,” she said. “But it is also beyond ques- —

tion that working with District schoolchil-
dren for a semester would provide a pro-
found educational experience for the under-
graduates themselves.”@
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"OF CALL . .

To:

[J YOU WERE CALLED BY—  [] YOU WERE VISITED BY— . °

OF (Organization)

[J PLEASE CALL — TooRrNP- R e

[ wiLL caLL AGAIN [J 1s WAITING TO SEE YOU

{0 RETURNED v.qdn caLL. [[J wisHEes AN APPOINTMENT

WESsAGE ‘ s P
. )L{ r‘l

RECEIVED BY . ‘DATE - TIME -
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THE WHITE HOUSE

WASHINGTON

February 1, 1982

MEMORANDUM FOR EDWIN J. GRAY
FROM: Jim Cicconi

SUBJECT: Norman Manasa, Director of The Washington
Education Project

I have read the attached material provided by Mr. Manasa,
and thought you might be interested in taking a look at
it if you get a spare moment. He seems to have a variety
of support for his idea, though the main problem seems to
be insufficient interest at this point on the part of
local colleges and universities.

I am not sure that there is anything we can do to help

him, but I would hate to see such a creative alternative to
throwing federal money at problems die for lack of interest.
Perhaps, if you agree with my impressions of this proposal,
the Department of Education might be able to quietly encour-
age some area school to try the program on an experimental
basis.

Regardless of what you decide, though, I appreciate your
time in taking a look at this.




The Washingten ¥dueation
Pro ject

22l1 Third Street, S.E.

Washingten, D.C. 20003

February 1, 1982

(202) 547=-3011

Dear Mr, Cieeoni,

I very much aporeeiate the telephone eall
from Aileen Andersen today and thourht te
send aleng this letter from Senater Claiberne
Pell, which arrived Saturday.

Thank you again.,

Sincerely, -~

é; :
Nerman Manasa
Direetor

Mr. James Cisceoni

Special Assistant to the President
The White Heuse

Washington, D.C. 20500



ORRIN G. HATCH, UTAH, CHAIRMAN

ROBERT T. STAFFORD, VT. EDWARD M. KENNEDY, MASS,

DAN QUAYLE, IND. HARRISON A, WILLIAMS, JR., N.J.
PAULA HAWKINS, FLA. JENNINGS RANDOLPH, W, VA,
DON NICKLES, OKLA. CLAIBORNE PELL, R.l.

oo pem e e, “Alnited DSlates Henate

J

. EAST, N.C.

COMMITTEE ON LABOR AND
RITA ANN PFEIFFER, CHIEF CLERK HUMAN RESOURCES

" ROBERT P. HUNTER, CHIEF COUNSEL AND STAFF DIRECTOR

LAWRENCE C, TZ, M.D., TY STAFF DIRECTOR WASHINGTON, D.C. 20310

January, 1982

TO WHOM IT MAY CONCERN:

The Washington Education Project may hold some of the answers
to the problems we face as a nation, and I thought you would want
to know about it.

This project enrolls undergraduates in three credit humanities
courses and sends them to impoverished community agencies to teach
the illiterate poor to read and write., For the undergraduates, it
is a course that combines experience with classroom theory.

They would tutor six hours per week but they would also meet with
their monitoring professors in weekly seminars where they would hear
the theories which attempt to explain the world beyond the campus
walls. Since this is an elective course, it is open to all college
students, regardless of their major field of study.

The undergraduates, I believe, need this sort of experience in
order to understand the value of their classroom instruction. But
there are other things to learn in college and undergraduates need
to do this sort of work so that they may learn the obligation that
citizenship imposes upon those who live in a free society, and so
that they may learn compasssion through the act of compassion,

This project also holds great promise for the dispossessed of
America. It cannot be denied that literacy is basic to the creation
of wealth, particularly in an increasingly technological society
where computers are doing so much of the work that had been done
manually for many generations. Those who are not skilled in the use
of letters and numbers are slowly becoming unable to create wealth
in any form and must be cared for by the rest of society. There
may have been a time when teaching these people to read, write and
compute was considered to be an option. Today, it is a compelling
necessity that will not go away. -

I believe college students would be quite able and very willing
to take up this responsibility. As with any other generation of
Americans, they need only be asked to serve and to be given the
workable means by which to do so. The Washington Education Project
may be the kind of project through which much of this work can be
accomplished, and I would be happy for whatever consideration you
would be able to give it.

Ever sincerely, ™~
_"/livu—s /"‘-
"

Claiborne Pell



